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FOREWORD 



Tbe Centre for ImeraatidnaJ Educati^^ 
(CIED) of the UniyersUy of ^fem Faoilty of Education. 
Department of Educatibnal Fbimdatibns h pissed to 
cooperate Witt the BSwsira of Edocaticpl Ato^ 
Monash University, w the publication of this monc^ph. 

- z^^zpf |Bc C«tte's commitment is to shl^ throtip 
putdScadra. information about projects aiul peUd^ wlu^ an^ 
bdng ed out in developing cbiintn» — Firdctilafly th^ in 
which local educators have a signifi^t input. 

I So far CI^ has puHS^ an6ffi» monograph entitled 
Education ari d RehabffliaHcn of theJMsaMed 4n Afria along 
with the fbUbwing four occasional papers 



^ Intramtional Education Cooperation within the North Sbuth 
eont«rby M.K. Baochus; 

_ Q>mmunity-Based ApjSbadies to Disabihty JPfevratibn 
Early RehaWlitation in the Context bf Devdoping Countries 
by Kofi Marfo; 

- T^ic Prof^ibrial Prepant&n of School Administiators in 

I>5yelbpirig zCbui^es: Some Critiral Issues for Decision 

MOicg^ by D^ ifarshalandE. Newton; 

^ Asian Perspective on Canadian Aid edited by M.K. 

Bac(£us. 

Thanks are due to Dr. Warren MeUor and Mr. Raymond 
C^eng for help in this venture arid ib th^Jilbnadi University 
PubliGttion Committee Tor its finarirad help which made it 
possible for the mono^jA to be publish^!. 

M.K. Bacdius 
Director. CIED 
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INTRbbUCnON 



Dr. Warren L. Mellor 



Assalm-O-Alaykiixn 



Mr. Vice-EaanccH6r,_Mcmte^ the Staff of Allama 
Iqbal Open Univeisity, Invito Guests, Ladies and Gentle* 
men. 

Weieome to the thre«-day internatibial Seminar entitled 
"Priorities. in Eduratidhai Kvdbpmerit for Pakistan - Pro- 
jects and Tiaining Prleigrains". 



5^1 say how pli^Md and honored I am to be here for 
Ais^oo^ioh . We us thfe morning not cmly learned 

meniters of the staff of this University, but also repricsen- 
tatives of various interiiaUonal agenda here in 

Islamabad and some of the UNESCO FaibM who hai® 
participatedi in training programs at Mbi^^ 
Alistialia. I brint ybu greeting and salaaim from aU^ of your 
frieQ(& in Australia, and m i^rticu&r from the Dean of the 
Faculty bf Huc^tion. and from the Vice-Chancellor, Pro- 
fessor Ray Martin. 

the title of this seminar is a wide-ranging one. Nonethe- 
less « the specific stimuli^ c^e oripially from a desife^ tb 
follow up the work of the FeUbws from Ms country while 
they were in Australia. It wbuld alkn true tb say that the 
semixiar had its or^ms in my previot^ v&it to this roimtry 26 
months ago. At that time also I was visiting some of the 
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Fellows who had worked with me ia Australia. TWs sennim^ 
then^ is one of a serii^ of ongoing activiU^ ^ted to tte 
traiiiing of Pakistam education personnel in Australia, and in 
particular at Mbiu^h University. 

Whra I Visited Pak^tsm pitvicmsly_(itt December 1981^ 
was honorwS to be receivM. Sir. by one cll yom iM:^^sms 
as ViGC-Chancellor of this Univeisity. Pi^wscff 
It was in my discussions with him that the original propCKod 
wis made for dosei links between our two Unwrersities. Pro- 
fessor Mbhiuddin ws^ fxlttic^ly interested in the Monash 
c6un<^ in^u^&ihaL adminis^ ihTdrmecl him that 

for some years, Mona^ has had one of the lar^t programs 
in c^u^tionl admiiiistnttion in Austrdta. offering def^ees up 
wO doctoral level. 

Pror»sor Mahiuddiii was also interest^ to hear of our 
shert traixiingz^lirGgMms randu with some funding from 
UNESISTJNEH?^ Th«« short training jftograms do not lead 
to die suvard of i de^:ee« Jiui provide Jiitehsive lears^ 
exp^iences and skiite development fo r ^r sdnhg fibm Thu:d 
World rountriw (and in jwrticular from Pdcfetatt)^-^S«e 
prog^ims have teen indiWdualizol i^thin b^d g^ 
but the common goal is to help meet the endogenous nnds of 
developing cduitries (rather tfean of Monash University). 

To thfe date, twenty Pakfetani Fellows funded by 
UNESeO/UNDP have participated in these programs. 



Th^ short training progr^t^ nm^uaHy &rm n^tfe. 
from March to August «di ^r. To^hCT they^ow coKlfi- 
tute a project entitled the Intcmatioinal Program in Deve^ 
Ibpment Education (IPDE). I am both Head of the 
Faculty's acadraiic Division of Educational Adminisuation 
and Director of this International Program in Development 
Education. 



t^e broad g^ th the short training 

programs of the IPDE are three fold : - - - 

1. Involvement in ^minars and wortehops. v^^ to load 

education institutions, an interstate excursion, and a 
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practical internship experience with an dssociated insti- 
tution. 

2. Writing mA public pre«ntetidh^ educational reports as 
linktog Austialiaii and Pakistani experiences on the 
desigiiated "area of nettl" . 

3. FormiUatioh itf a? action resarch and develcpment pro- 

intended for implementation upon return to the 
country of origin. 

^ The IPDE is no liwiger merely„^^ucatoinal admin- 
istration training prc^im lUsJtfiis and more: 

1. adtUt, hohfdrmal^and_^e^^ education 

2. ba^c ai^ imi^sr^ prmjary education 

3 . inte^ted nmd_devdopment 

A. ^^^nce and oonespondence education 

5. rarricuium development 

6. special education 

7. sden^ education Md maffiemti^ eduoition 

8. education re^ich mcthbdologK 
9^ tesUng ai^ m^^^ent 

10. pr^^oL^^u^oh 

11. l&er^^ progntms 

12. ^er^or education 

13. etibuoic. multictdtural and miiltaihgual education 

14. health and hiiman relatidhshi^ 

15. vocational axid todmical educatioh 

16. higher education 

SpaafiaUjr, in to durational administration. sHHs 
and c^petendK for local and central office persomi^ are 
develops ia: 

1. modem plsmning. nianagemeht and superdsibh techniques 

2. policy formation and analysis _ 

3; diagnosing stroctu^ and pbvs* 

4. imcrcq^lanning and micT^ysti^^ ^mai^ 

5. risk deflnitibh and lefom^p^x^tation strat^es 

6. administratimi of iarfanoiogy and resource centres 

7. ihforaiajdcm-sy^tem^^ monitoring j>rocesses 

8. computer applications in administraticin 

9. leadership and staff develc^ent 
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Dr. Warren L. Mellor 



In response to Professor Mohiuddm's original jm^^ 
for cbllabDrative acU^ this seminar was plannal as 

one of a series of follbw-Up ventures for Pakistan prardcipante 
in the I P DE, Md ftr other invited special guests. I thank 
you ?ll for your attendance, and hope (Insh'allah) Jiat it will 
be a rewarding experience. 

I would, like to record my thanks for the coo^ 
ffie staff of AUama Iqbal Open University, and In partictdar 
Dxs Siddiqm and Athar Khan in your Institute of Education, 
for providing a AffittM and associate fadh^es. Without such 
assistance, this semtaar cdifld hot have i^n held.i^I would 
like to thank also the S^rete^if ttte Ministry of Educaticm 
for his support and for Ws intention to & pres^ at this 
b]^hmg ccremphy had it not f or a prior conmitmmt_. 
And 1 would like to express my appreciation to the Austiafian 
Embassy and the AiMit^alian Development Assistance Bureau 
for th^ cbhtinuihg interest. 

It is only in the last few da^ of my ^s^^ 
that I have come to r^lize fully the v^tjto and 
encouragement that exists for activities of tirfs mttiie* 1 am 
also hopefia that the UNKCO R^pnal Office for Education 
in Asia smd the Paofic niay puWish a report of tibi^ pro;^ 
ottifii^ and disseminate bur deliberations, not only within 
this ^untry, but within a wider intematibnal context. 

It is the suc^ss of a vMture iuai_as this that rewards not 
only the efforts of th^ r«^msiHe._but Jca^ oh Hsb tb 
funher similar activities. I hope it is not Mti^y^ 
and pTeslimptiious to inform^ you tibat cca'tam-bf _ the 

d^ttssibhs I have hdd here in Islanwted have led nw to be 
optimistic that we ma^be able to hold a similar "follow-up" 
SOTimr as soon as Decemfer of tWs yKff. Should thfe 
evOTtiHte, I libpe Aat it will be jx^ble to bring together all 
twenty of the UNESSD Fdlbws whb^^I^^ with me in 

Australia. Th^ come from every prb^ce in this country, as 
well as Northern Areas and Azad Ka^mir. 

Accordingly. Sir. I thank you for you presence tere ti^ 
looming at the opening of our seminar. I look forward 
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wholeheartedly to your opening remarks. May I invite you 
now to open this international seminar for us. 
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Professor G. Allana 
Vice-chancellor, Allama Iqbal Open University 



Di. Mellor, resource persons, participants, colleagues, ladies 
and gentlemen. 

Ivis indeed i great p^^^ all on 

ffiy behalf as well as on fehalf of the faculty and staff of the 
Allama.i4hS fl^n UniveKity, to the inauguration session of 
the "International Conference on Priorities in Educational 
Development in Pakistan \ Dr. Mellor, I specially welcome 
you to Pakistan and to this University, and hope that your 
stay here wiU bt pleasant and that your nussibn to tSs 
country will provide you and your count 
sity,^ a _ rich Md rewaMing exj^ and 
prcductibh of training mterial in educational planning and 
mahagemeht for the educsitional personnel of Pakistan. 



i^as told that Dr. Mellor visitwl this University fint in 
December 1981 to explore the areas of collaboraUbh t«twah 
Monash University (Australia) and Allama Iqbal E^ Ujm- 
versity. It was-the b^inhisg of bur re^ I5r. 
Nlellor and his University; Smce ihat^ and 
hi^ DeM of the Faculty of Education have b«a in contact 
with jhy prede^sbKL and the Director, Institute of Education 
and R^e«ch in tius UniveK^^ They have been exploring 
ffieireas of collaboration betw^n the two institutions, and bf 
cbuKe^ this present conference is just an initial step in this 
dhr^tion. 



Professor C. Altana 



ladi«_aDa^nUemen! Allaina Iqb^ Open University was 
an experaSent in distrace Mu^ Although 
the open univemty systentila rec^t devi^^^ a devel- 

oi»d countty like Grat Sri^, it ia^^m&i equally sucxess- 
fill in a develoiring country like Pafistan. TSe Hm^^ 
withstood the tests of time, and today it is m es^bfeted Jn^ 
stitutibh whose course ejnyrolment of students is nearing a 
hundfSi -aiQUsahd anni^ regular courses 

and intepated functiomd ^ueatidh project courses. 

The University is rap«ted to tn^e the humSr of G>ursw 
in the next five years, and aaxirfin^y the MBo^e^lmente 
of sttidSlte will also go up. Today the eduational pn^M 
of ffie University rMge from and fimctiomd 

^u^tioiLpm^ams, to the hi^ level prisfessional cx)ursc» of 
study leadmg to a^I^tei!s d^ieL in the specialized field ^ 
^ucational planning and xnahagecnent. 

The major area of collaboration bejween a^ 
University and Monash UniversiQ^ (Austoik^is^^ 
tibhal mana^nrat and supervision, which is an area of spe- 
dal jstttdi^ Mthin the f ram of this University's educa- 
tional piahning and maciagemeht or EPM prc^ram. 

ladies and genUementi^^ nfipLmterest you to know that 
Allama Iqbal OpM University is the. bffly ihstituUbh ih^ the 
Asian ri^on countrics^ which is offenng a^JSiastet^'s dcg^ 
level course in the combined field of educational pfenmng Sid 
xnanagemem. It is also expected that very soon the Univereity 
wifl also establish M.Phil and Ph.D- degree programs in this 
field of study. 



InSoductioi of EPM couK^bf study was in r^pocge to 
the long-felt n«d of prrfessicmally quSified and efficient 
alucational planners and nianagers iniJthe country's Ministry, 
Bepartments and Institutions of education^ it is no^ciet 
that m(»t of bur educational plans and projKrts are defeodve, 
sometime even the best educational plans are not imple- 
mented b^iise the men at the i^ lack in 
traintag and exper^Jh their fields of responsibility, this is 
why we are laying so much emphasis on the quality and areas 
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opening Address 



of si^cializatidh in EPH, We are always in scardi of bppbrt- 
uniti^, mtenal,^r«)m institutions in the roimiiy.^tot 
can in any contribute to the exi^sion and improvement 
of the University's EPM program of studies. 



Besides the expertise ic educational planning a^ 
mem locaUy availabie at p^^ are also b^efiiting from 
the exj«rieh^ and exper^ of 

agenda jgkl^titutions w^^ indude Edu^tiraal Flaming 
and Man^ement Sections of the UNESCO Headquarters 
Paris, and UNESCO Regional O^^^ Proj«^ 
Planning <^tte for Iteveloping^ Countries^ Umversity of 
Bradford (UKii Uniyemty of I^ndffi 
sion <^llep^ Cambiid^ i (UK): Srinakhannvirbt Univ^ity, 
Bangkok; IntematiOML Institute of Eduattibnal P&^ng, 
P^is;^rondmic Devdopnient Institute of die World Bank; 
and now;, throuj^ you Dt^ MeUor, ateq h^^ to 
Monash University in Australia. This is not the end. We are 
still continubig our search for the best that we can find 
anywhere in the world. 



Ilie apiides and inst^^ wJibse ham^ L^ve just 
mention^ sm^ 2^sisttttg Ailam- IqtetL I3^pen Umversity Jn 
^eviaon ^d mprdvOT^ of Ae e^^ courses, 4evel^ 

opment of new EPM courses and traiiung of the faculty of 
ti^s Uni^^rsity associated with the EPM program. Although 
most of the faculty members associated with the EPM pro- 
gram posms highest di^j^ in the field of education from 
local and foreign umvOTitiiK are^ b^^^ long teadiihg 
exf^rience at schools^ o^^^ and uhive^^ jtnd some of 
them Tar surp^ ihdr count^parts in bffief mstitutibns £ 
academe excdtoic^ and sc^ some 
of ^em stiU need education and training in the field of edu- 
cational planning and nmagement. We are trying to over- 
come this shortcoming by utilizing educational and graining 
opponunities of all kinds in all parts of thejvorUi, Sb. foUr 
of the faciUty membere of of Blucatibh of this 

University - the ihstitutibh respahsible f bt EPM pffbgra^ - 
are but bf the cMnSy Avhile I am addr^ng fflsxbnfefra^; 
^e bt them is xloing Ph.D. in Edticatiqxiai Management in an 
American University; another is partidpating in the advanced 
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uaming course in olucational planning in the Internationai 
Institute of Educational Planning, Paris. The Director of the 
Institute of Education is attending a conference in Bangkok, 
and another faculty inember is oh his way to Australia oh an 
exchange of btudy visit. 



Efer^ MeUor. even this conferee is of value to us, so far 
as it concerns itself with the review of the educational devel- 
opment proj^ts in the pDunt^ and the training facilities and 
needs of the educational persdnhel of the country. 

_ Cfce veiy important Jrattfft of ffife c^S^ 1 have 
Sci toHi i^the fact^t it crastitutes a follow-up of 
the F^ltows of the Monash University, to evaluate and assess 
the eff^tiven^ of the training programs of the Universi^ 
organized for Pakistani educationaj j^i^jmel in Australia. 
Follow-up of a training program, espedaUy of the inserviee 
peisdniieU is soihe^ihg the imiK)rtahce_ of wSdi c^moL be 
over -empliasizS. However jwhap^ the H^t tme my 
interhatid^ JnsHtutiG^^^ed about It; i am sine it is a 
good b^nnteg and ti^^ option of Monash University will 
also be followed by other agencies and institutions. 

I>r. Mellor, I appreciate ypm roming all the way from 
AustnJia to Pakistan and paying the path for furture eb- 
operatidn between this^I^ your University in the 

area df educatidhal personnel training. 

Efc^Hellor md paSd^ots of the conference, once again 
I welcome you to tWs University, and assure you of my and 
my colleagues' fullest co-operation in making this conference 
a success. With this I declare the conference open. 
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A MANAGEMENT IDEOlXiGy FOR EDUCATION 
IN PAKISTAN 



Warren L. MeUor 



Synopsis 



Development ffieo^y is examn^ JSm 
dves» with the view adopt^ ^t d^elopment is uitiniateiy 
not so much an achievable state as an ongoing process. 
Values and ideologicai assumptions can never be excluded 
from the processes of national development. Nations draw 
upon ihternatidhal r^urces where appropriate, but lUtii^ 
eack must be self -reliant in pursuit of its own endogenous de- 
velopment nwis. 



Pakistan ^UGitional ideology is viewoi as an integration 
of thr^ elements: Islamization* development of human re- 
sources » and equity and democratization. Given the proba- 
bility of static or declining resources from ih^matipnal 
agencies, the task of prbmbtihg Pakistan educational develbp- 
meht with effide^^ and with ^uity is seen to falL dh 
eiflian^ management ^roc^^*- 'ESe ible^ irafi^g pm^ 
^ams for edu^i^nal managers at^ntrai ^d at iocaL levels 
is stress^. A profile is off ered for the efficient management 
of educational development in Pakistan. 

Tile paper draws upon the_ literature of development 
theory and the implemehtatibh of plahn^ change. It owes a 
debt to my research on ^ucatibh in Pakistan undertaken over 
the last two and a half years. Uns research has been 
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conduct^ bbtb ia the fi^^^ in Pakistan, and acadenucaliy 
tbrdup documentary resources of tbe International 
Pro^^m m Development Education wbidi I direct at Mohash 
University, 

The paper is structured as follows: 

Theories of Development 



B. Ideology of Edu^tional Development 

C. Context of Educational Development in Pakistan 

D. Management of Educational Development 



E. Cbhdtisira 



A. theories of Development 



. _ The develdpm®! context within m^y Third World cbunt- 
ri^- is characterized by relatively recently attained indepen- 
draa Jrbnt fomcr^^oml masters; Many fwl they have 
ihheribd t^loidd economic and iduottimisS systen^ w^^ 
have proven remarkably difficult to change; amd tnd^ whidi 
tend to perpetuate the colonial status despite poiitioii inde- 
pendence. 

The neocblbhiaUst argtim wouid have it^ moreover^ that 

external aid or a^istance to developing cotmtri^ has 
unwa^^]^ in^rvehtic»i into loc^ i^^^ affain^ often 
undenaken^ ibr _ tritearor and perpetuating 

"colony -iike" ^onomic dependencies: 

Impenalist plundering is the root cause for the fact 
that the developing countiies continue to be in a state 
of Underdevdopmeiit ^ ^^^^ that the least developed 
mohg them remain a*ztiie greatest economic disad- 
vantage (Claushitzer, 1981). 
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A McuiagemerU Ideology for Education in Pakistan 



Thcs^ similar iiM-Kfarast ^ews_ are dearl^^^ 
from a particular ideological stance, the n^^sary conclusion 
of which, as Qadir <1982) points out, is to argue for 
"non-inyolvetnent" and "non^-help". In the cause of endo- 
genous development, all fbreigh investment and external aid 
should be discontinued as '*irrc>de^inably irrelevant or even 
harmful". 

A more reasonable and tenable view of foreign aid (Hurst, 
1981) might be that there has often b^ waste and 
irrelevance in its a|$Ucatidh. Yet it is surely possible to 
improve the utiiity c^^^ oiucation. fbr exainple. by 

ehhahcihg^mahage^^ effidency juijl j^^^ of 
proj^ mipem^tation^ Stt^ ma^i^i u^^ov^ents wffl 
be sought not ody_i^thin the country itself .but 

also within the administering intematiomd agenda. Rather 
than the negativism and inaction arising from the views 
alx>ve, this is^ ah affirmation of action, an ^yTfinMtidh of the 
belief that it is possible to "help dtheiSitb help themselves". I 
intend to rSurh to this point later; Fbr^ t^^^ may 
he_&ufficient ^2^m ffi^ 

sonnej (dedsira tnakeis and teachers)^ ia the eduottionai 
process, and the contributions of foreign technical assistants 
and consultants, may be made more effe^ve, in ps^ at least 
by training programs which develgp skills of fiirtidpatory, 
process-oriented problem solving^ these skills will be applied 
to determining Mdc^enbus^ and the 

pursuit bf pblides Tosterihg greater self-reliance. 

--- in sum. flus paper accqpte^|wittfiettoe^^^^ 
is ultimately no M^y of escaping value judgmiMnents^ i^ devel- 
opment Uieory. It views development not as an achievable 
state, but as an ongoing problem solving process. And it 
asserts that nations, as with jM^ple^ grow and develop as they 
learn tb sblve their bwn problems in tiieir bw^ (ehdbgehbus) 
ways, according lb state! value systems or (normative) 
ideologies i^ drawmg uj^n ^d^p^rted by outside (interde- 
pendent) resources where appropriate. 



Development throry should therefore be explidtly 
normative and critically evaluate ends and means... . 



Mr, Abdul Qayyum Khan 
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Propels And Traihing Priorities In Azad Kashmir 



were also prdvid^. Four fellows have cbmpietedt their 
Fellowships (each for siX; mbhths) in "Scienoe 
Education-Biology", "Science Slucatibh-lhstructiohal Tech- 
nology". "Sdence Educatibh-A;V. Technotogy". and "Science 
Education-Mathematics" aha are working in Education Exten- 
sion Cenat in Muzaffarsbad. These people conduct different 
wbrkshbps. 



Inser^ce training programs fbr r^bndary schbbl t^chere. 
Two of f icials f rom administratibh side. B&ectdr of Eduration 
and Deputy Directbr for SehobB. completed their study tours 
ia USA and Australia respectively. International consultants 
rondiicted the fbflowing woricshops: 

1. WOT^top xm nuCTo^teaching and productibn bf Ibw cost 
tM^g aids (Master Trainer Wbrkshop). 

2. Master Trainer workshop on Teaching of Sdrace and 
Mathematics. 



CbntdbiitidJis of the Azad Goyemment and Ministiy of Educ- 
tion €urriciilimi Wing, Islamabad 



The Azad Govenmieat is paying fufl attention to achieve 
the targets of Natibhal Educatiba J^cy 1979 for Universal 
Primal Eduratibh. Moreover, attention is being paid tb 
miprbye tte Quality science eduaition in the State. Every 
year the expenditure^on eduration sector is increasing, and it 
is 27a^^itbn-develoiHnrat) and 8% (deveiopment) for 1983. 
ISe amount for inservice training programs was Rs.3e,(KI0 in 
1981. whereas in 1983 it is Rs.a25.0Q0. At present the 
production of different training institutions is as follows: 
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B.ED. 


60 seats 


J.D.P. 


36 seab 


C.T. 


165 seats 


ai. 


seats 


Drawing 


40 seats 


P.T.C. 


185 seats 


Total 


64G seats 



Another scheme is under proasss for inaeasing Uie 
capacity of these Institutions to meet with the needs of the 
schools. 



MimsSy of EduratKML Eurriculum Wing.„ Islamabad, 
assisted to train our tochers as Master Ti^±i^ at islama&sui 
and Abbottahad. They paid jdl the expenses of a few 
workshops conducted at Education ^tension Centre, 
Muzaffarabad. they also provided resDurce persons when re- 
quired. 

-- Id m^t m& the future ra^uiiements of tramed^eachers 
at different leyefe^ gtnbffier sSeme B pi^^_with 
UNDP for financial a^stance^ U^^ progpram 60 

science teachers will be given preservice training annually for 
a duration of 12 weeks. 

Every year 120 inservice science teachers will be given 
training under this pr^ evSy year. In this way in five 
years ^ sden^ and 1500 primary - teachers wiU i^mplete 
their mining, ^ucatio^ ^te^bn GenSe at Sfiizaffarabad 
will serve as a r^earcb labora^tory f or toting jmd evsdt^tibn 
of cumcula. This Centre will also train the teadhers in 
innovation and new methodology which is taking place in the 
educational fields. 
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PROJECT PfUORItlES IN NORTH-WEST 
FRONTIER PROVINCE 



Mr. Sardar Kfian 



The Pro^^daJ Goveinment of Ndith Wwt Frantier 
Province re-or^nised the Education Dep^fftiiient m the 
Province with effert from Irt January, 1979.^ cai^ out 
refijnas in educatidnil admiimtoitira. JFor effective supervis- 
ion and to achiev^etfia objectives of the re-orpnisationi 
varifflis 4)rbjecte were started with a^tance of the UNDP 
t?JNESeeg. UNICEF, World Bax± and the I^eral 
SbMTMMnt of Paskistan. A brief detail of these projects is 
9ven below. 



Priniairy Edixatibh Project 



_ The estaiated xost of the proj«t is Rs. 35.005 million, 
includS^ fbragn exchange wmponent of Rs.14.343 millibit 
project, which was started in 1979-80. is exp«:tM to be 
couajdeted by lS«3-84. The main o^ective is to inowse^ffi^ 
rarolmaat ratio and to jdecmsl tlb^ dmp-but rate at p^aiy 
level. The study area h^i fen ^^mi_^ 4-Plot Tehsils in 
die province, i.e.. SwaK (EfeSict MardrnJ, Da^ (District 
5wat), Abtottalad and^. Khan. A new tier of supervis- 
idn. j.e., Learnfli^ ea-ordinatcr. has been introduced the 
project, l^spedfic obejctives are: 

1. "B supply fimiture and learning material to selMt«i 
schooils in the prpjon: study area; ^ 

2. To provide Laming Co-drdinatbn and Tidier A^tants 
in the Pilot Tehsils Of the piojot; 
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3. to conduct research ia two cycles regarding denibgraphic 
studies, achievement teste and also to carry out some 
additional studies. 



third Eduction Project 



The revised cost of the scheme is estin^ted ^ 
miHidn and is supposed to^ completed during the currmt 
finmd^ The piojw^ mainly concerns the 

constru^oa^f Tead^ Training In^Umtes^ In some places it 
also wnstructs Hosteb. JTe^er j^dences and Agrioiltura! 
Workshops for the Department, Tte^Bjecfive ls to ca^ but 
r^earch as to how cost on tiie con^taiictton of huffi^ 
be ieducal, keeping in view the prescibed conditions set 6y the 
department. 



Strengthcdng Selected Eduratibnal Institutibiis In N.W.F.P. 



= T^e pspject started in 1979 wi& Governmmt mpute of 
Ss.1.5 miUibn. l^t- UNDP component as per porojcxrt docu- 
ment is $US 0.915 million. The main objectives of the 
prbjea^:^- -------- 

1. To improve pre -service training of teachers in seven 
training in^tutia^; _ . 

2. To strengths inservice^^^cher Mining being provided by 
two existing TKicier Traiimig-&ntt»; „ 

3 . To train the staff smd pravicte _ cqui|Mnent tb the 
GUrriciQum Develc^ent Burau at Abbottabad tb^aHe 
this Institutibn to perform its role of leadership towarS 
tiie gi^s bf the new Education Policy; -_ -__ 

4. To evaluate new 5chbol curricula and to introduce new 
methods of a^e^ing students* achievements. 
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Piishtb Dictionary Project 



The proj«:t started in 1982-83 at 1 total cost of is. Q,S57 
million and is expected to be ©Dmp^^^^ t;/^_years. 
The main objective ot the preyed ia tb publish a compiehen- 
sive dictionary of the Pushto language. 

Managment Unit for Study and training 
1. Proj^rt Summary 

A. IM^p«CTt_p'6>Bct 1^ by M.U.S.t, is 

m ai&mM uticopc^d sian of a pilot project "Reforms of 
Edud^md ^bnkktsation in the Provinces-^ a i )K^ect cST 
^^ed( ml Ministry of Btecatum dcdi^atM to NW^ i^in 
expenn»mtid scheme befoit: replicition/su^^ 
lOTvinc«s of the rount^. - Tfe pro j«t was approVM in 19^ 
by the Govmment of PakB^ aiMi UNDP according lo 
Project XfeeaScntatibiLNb. Pak/77 a total 

pwt of Rs J,I85iffiO. latter revised to Rs.4.9^.ddd. with the 
follbwin^b^^ves: ^ 

a. ^ e^atalkh Management InT^^ Systeim For 
sdm^ of Nfardan Districaii^jand Directorate; 
CoUefw. NWFP. employing EDP, 

b. To train perMnnel in ^^ucatibnal nuaui^mmt plan* 
ning^ data coll^tibiip eh^ jmd j^bcpsing tecto^ 

c. To cbdi^ rules and r^ubtions of the Education 



d. To i^bvide advisory and consultancy services to vari- 
btK o^|rai2aUons of the Education I>epartment and 
other departments. 

B. The ManagOTient Unit Tor Study and Tranfig. estab- 
lishKl in Ctetdte 1979 in brd&ib ta^ment the project, has 
shown good r^Kults and its adiievements till June 1982 are 

briefed belbwi- 

a. Efeta fibm^ all the JM^ 

Mardan EHstxict have been collected, transferr^ to 

i03 ^ 
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ela;trbme djlkettiWi cleaned and up-dated, i 

b. Ite Umt JSa^ trdned 550 p^iS^^ Kucalidn 
Dq)mmrat in mc^l^m^ teelmiques^. 

c. Job manuals of Headmasters^ SSE0s.-5E^ ESrectb* 
rate Colleges and MUST staff have p«)diu«d. 

d. Rules and regulations have been collected and are 
Sing rompiled. 

e. The prbjixt HsiSzextended the radius of MIS to three 
more TehsHs of D J . iUian^ Ab^ttabad and Da^ar. 

f. 1^ computer has bom installed and is in active 
operation. 

g. Data from all the colleges of NWFP are being 
collected. 



€^ liihe lipt itf the MMevwnrats of the pri^ has 
bera deadcd by Eduattibn Bep^iMtt^ NWFP, to 
exiand it to the rwt of flie Province dtiring the ISirtBya^ 
of UNDP Country Prpgrarn 1982^86. ^ 1^^ projixt 
entitie<L "Establishment of Mznagement Information System 
in NWFP" has the objectives given below: 



The New Project 



2. Oyotives of theProje^ ^ - 

a. Training and retrairdng of 500 Administrator m the 
latest cmicept of 6 & M to ntise the level of awareness 
of tile Eleps^tmra^ 

b. E^htinuihg the prc^am of rationalizing archaic 
pfbc^^ and prbb^ures of managemrat aloiig witii 
thdr coSfi^tibtt^^tc. _ 

c. Up'datbg (q)gratfibng jmmgls ^rougtL^bnitbr- 
ing to ensure bptfinnm ftmctionality and objectivi^. 

d. Up*g^ding the exiting haitl^ware (IBM 5280) availa* 
Me with MU^ (Management Unit for Study and 
Trammg) and institutions created under Pak/- 
T7/009/A/01/13 to system IBM 34 so as to be able to 
function as PrbVindal ifiadqtiarter. 

e. EstaHishihg three Divisional Headquarters at 
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Abbottabad, DJ. Khan and SaidU thrcmgh jMtaj- 
ialidn of micro^rhputer of the ty]^ of IBM 52Pi) to 
set up integrated interaetive system with the Provaacial 
Head^ttanch ^ ^ _ ^ ^ 

eratjnuing^fpns direct^ towards modernization of 
the management practices in the education sector of 
the Province to iniprove poUcy ronnulatidn^ planning^ 
impremehtation^ evaluation and decision -m 
Prombtihg saucatibnal x^eareh by providing tools 
which can help Jro^i analysis Invblvmg sophisticated 
techniques Ii£e multiple regression or factor analysis. 



3. Targets _ ^ 

a. Training of 500 Administrator in Educatibiial 
Managenleht. _ _ 

b. CbUectibn and prdcc^g of^&ta from 7,000 schools 
btNbr& West Frontier Province; 

c. AcquisitiOT of on& IBH^S^^^ 34 and three IBM 
5280 Computers, providing physcial facilities and de* 
veloping its software* 

d. Updatiiig of Operational Manuals. 

e. Promoting educational research. 
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eONetUDING REMARKS 



Dr. Warren Mellor 



I don't intend ta go back over Jthe idstcwy of how this 
seminar about, m J would like^ to reiterate that people 
who come to institution Australia and to my 45wn pro- 
gram m particular . are very important to me. To fdlldw-up 
ffiat work I think is absolutely vital. It's not sufficient, fiom 
my point of view, merely to ha^e people rame to AustriBm 
and then send them away and foj^et about them for the rest 
of their Uves. They becdiSe friends, I ^hmk A^ 
putable. But they also cdhtmtie to op^aS in their own pro- 
ftssidnal ^virbhmehts. ani l feel wme responsibiUt^ if you 
like^ for their wort I ceruinly f^l some affinity for tim 
work: my attitutde as a consultant is that I'm working with 
you. ^ther than in charge of you, on the particular problems 
that confront you. 

Moreover, my cdhcerh has alwiys J)eeh with ffie imple- 
mentatidn of wfcit we learn br pS^ You know that I have 
spent many yeais how working ia planning at the 
International Institute for Bjurational Planning in Paris and 
in iny bwa doctoral work on management infdrmatidh 
systems. I have come to accept that you can develop plans 
and devise management inf drmatidn systems^ but it is ffie 
extent to which those plans and systems are implemented that 
is most important. In fact you can only implement 




suc^sf uUy throu^ pwpS. if people are not good people, if 
people are not well trained pM^e, £ ffie^'je^^M^ 
and dedicatttl, then the best plans and maragOTent i^ 
tibh systems in the world aie simply not gdng to worfc.^ 
my ^arh has been in some small way to work with you in 
attemptmg fe Mprove implex You yourselves then 

b^ome trainers of trainers. 

I think again it's indisputable that you represeiii this 
multiplier effect that we talk about^. To «tent fliat 
talk to. or trains six other people or sixty other jxopfc cff^ix 
Simdred other people, to that extent you exercising a 
mtdtxpHcr ar^ti_ And so one would hope that in some small 
way the workiSt wi've done t^Uier in Australia and now 
hen: has help^ in that prba^. 



You remember that in my openbg paper I was p^ctilar- 
ly concerned with managraient ideology* It ^Lsn't tot I w^ 
telfihg yoai what should your ideology, but rather I tos 
at^ptmg^ to interpret wha^ I thdt^t was your id^jogy . 
And 1 -suggwt(S^io you that^^m mind three things 

underlie a mampm^t idwlogy iSi educational development 
in Pakistan. (Se of tho«e fe Js^flsatibh.^ 
resources development, and other equity and democratisatibn. 
All those things come together in the fact flat arbind Ui^ 
table we have a poup of people who are innovative people, 
whb have bieh wpbsed to new ideas, in addition to the 
id^ of ybur bwn. It's hot so difficult to have a good idea, 
but often one finds that it isn't received so well by other 
people around you; H^t's tiie ba^lc prblilem with imple- 
mentation: not to have ±e good Heas^ but to cbnvince other 
people of those good ideas amd to get ffiwo to^wbrk with ybu. 
So persistence is important, as well as leadership. 

Leadership hot so much a mattw enforcing your 

decisions upon others br imposing your will upon them. More 
importmtiy it is getting people to want to work with you. 
That is vety. veQL ifffii^t. Ih Australia the control 
mechanisms that I hear^ muchjibbut in this cbuhtiy have 
had to fc^ome less imp<maht. Some^^^^^^^^ feU ttat 

ih Australia the control m«:hanisms were almost nbh-existeht. 
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amanly we hav^^ that to the extent that we try 

to comi«l people to do things, to that extent in jour c^ 
we are less successful. Somehow we have to find a way jof 
DDnvindng people that they want to join 
theffu to rammit them^ ib dfedirate them to some sort of task, 
and I think, ff I jnay «ty so. that there are some people (all 
of us hopef idly, aroimd this table) who represent those sorts 
of qualities, and we admire them very much. 

I've already referred to thtf^^ thatMbwrt^ to triantog 
programs is vejy much in my mmdi J hope, as I said in my 
opening^ rermrks. that ffiis i^iot the last of th«e sorts of 
activities^ Fdlbw^up fa^ vital. Follow-up once is gXKi- 
fcfllbw^up on a^ntinuing tasis is better. It's not my role to 
come^re and evaluate what you are doings but rattier simply 
to demonstrate to you that I am continuing to work wifli you 
and want to continue to work with you. 

At this semihar ]^iL-^^^de^a^^^ 
r^ard tb fmsofict and in i^ard to improving 

the fifrecfiveness o^^ components within ttiwe 

Ejects. You haw m r^mmendatioiis to ininistenal level 
pMple and to international agencies and tb traimhg iMfi- 
tutions such as my own, Pm ve^ hbpefuL tSt those 
rwommendatipiis.Hpr at least »me of t^^ well noted 

by those i*ople.z rm very hbpeful Jd^^ ttot when tack 
to Bah^bk bh Sunday, smd i have my niwtbgs there, the 
UNESCO bffic^ ifere ^ appreciate bow important this 
small Mt^eiy worthy gDup of people has bi»n. and that 
th^ j-^ommendatibns then will disseminated not bhly in 
this country, but further afield. 

Finally, I want to thank ybii ail cbming . ISe p^ 
who were here but are hb longer. wiffi us. m their ab»nce, I 
would thank them, I wbifld ^Mk the people who were 
Unable to come fi5r all of the time, but n^ide the effort to 
cbme just for some of it, b^use their contribution was 
5^tluei But clearly also I thank particularly the pebple wlib 
came of the time, and particularly wbtkihg bh a day Jike 
today until after one o'clock. I Uiink that it really d^s indi- 
cate the dedication and commitment that I was taking about 

IDSt 
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a Utile while ago. I tSicaE ttot I sfibuld mention 
Dr. Athar Khan in &at, hxaSise he is a very busy man and 
he has devoted himself to tids seminar x)vw tfe fe^t JewjSays, 
Without hun it couldn't have brai done. I have tihatnked 
Raja and his other hdpcrs also, t«caus5 even all the matter of 
tea and support servic^i typing Jnd photppopying, all of 
those ffin^ »e indispmsable. T^^ working behind the 
scenes has been very important, and we appreciate it. 

I do want to thank again^ as 1 did in my bpenfi^ 
tiSnark&i the Vice-ChanceUpr and other staff at AUama Iqbal 
Umversity. and staff of the Australian Emtessy for 
helping me finally to orgarise the seminar. 



Dr. Athar Khan 

Dr. Mellpr. I am really very Sankfutto yew. your D»n 
and ybitt University for sclw:ting Allama Iqtal Opsn Univer- 
Mty asJhe venue foi such ah important seminar. All the pro- 
ce^mp of this wci^hdp, th^ cdhfer^ice, have been directly 
rcjatrf in one way ot ffie^ i ffiS td„wbat we are dbihg^^ heie in 
terms of developing and devt^g andL|^dEtmg ^d j^rgah^ 
training programs for educational personnel of this country. 

Especially I believe Dr. &ighir is respon^ble for 
cdbrdihatihg^ the course oii educational management, and 1 
ihe exposure which both of lis had here to what is teing 
done by Mbra^ Uni versi ty in the twining of educational per- 
sonnel has given us noumy-^^bd ideas whki we cafi use br 
inco^rate b our prppram.- Adsb_^xe ieim har and my 
meetings with Dr. MeUor have pointed to mM^^ avenu^ for 
future cbllalxjration l«tw«m oi^ two univCTsities for the de- 
veLbpmeht bf bur courses in ^ucational planning and man ^ 
agemeht^ We hbpe we may even have some ii^portunities of 
sending bur faculty membere For training to Mdnash Univer- 
sity. 

So I think this conference marks the be^nihg of hew 
relationships, and both universities will benefit from the 
experiences of this seminar. 
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Concluding Remarks 



Feroz Yustif khan 

Oi behalf of the MqmsB EeHows, I would like to thank 
very smcerSy a. _Warren providing us the op- 

P^^^^y i:9^: '^^i^^^ discussions and of renewing our 
acquaintances and friendships. We also thank ydu^ Prdfe^br 
Athar Khan, and the Vice-Chancellor of the Allama Iqbal 
UnivPKity^ not only for providing us a mi»tmg pJace. but 
looking after us so very nicely and making our stay very 
comfortable. 
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It is quite feasible to formulate ndnnau^^ 
5ie could be adherence to cemm effiicaj^ vdues ; 
^xmdly, ffie way of solving a problem should be 
reasonably durable .,, . Thirdly, it should be consistent 
with the way other societies solve their problems «> 
that they are not exported rather than solved... . It 
needs to be stressed that devabpment is a result 
human action and that any_ development proc^ 
cdna^uehtly & rcdnented duougb human 

acjion^^ . A society develops as it succ^s in solving 
emer^g problems of a structural nature (Hettne, 
1982: 138-148). 



B. Ideology of EducaHoiial Sevelopment 



At least thre^ distinct strands may be isolated as forming 
an "ideal-type" ideolc^ to underpin (SluaLtipnal deyeidpin 
in some ixiuntries of the Islaniic Third World. Integrate 
one ideology, leather they affirm the ihipdrSdce it 
tibn in prbmoUng jQie^Ubiial Islamization; 
thrbuj^ J^e devdo^ent of humtn resources r and through 
eqiuty and deniocrati^tion srction will examine its 

applicability in the Pakistan context. 

Just as man has a dual nature, sdiil and body, sb is 
knowledge of two kinds: the fii^t God-given; the second 
acquired. 

Jh Islam aESbwledg^rbmes f^^ the manner 

of arrival and the facidties and senses that receive and 
interpret it, are different. The religious sciences are absolute- 
ly essential for man's guidance and salvation, and knowledge 
about them is necessary and obligatory to all Muslims. 
Acquisition of the second kind of knowledge, the ratibhal, 
intellectual and philbsophical sciences, is obligatory to some 
Muslims only. 
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Figure 1 



EBUeAnSN AND KNOWLEDGE IN ISLAM 

•the Holy Quran: its risdtation, and 
intexpcetatiQn. 

•the Suiihah: the Ufe of Jhe holy prophet, 
•th^ Shaxi^:^ lurisprudehee and law; the 
prindpies and practia of _IsSm. 
•IsImuc metaphydcs; psychology,^ and 
ontology; Intimate elements of Isbunic 
philosophy. 1 
•linguistic s^^^ Arabic, its grammar, 
le^co^aphy and literature. 



aeiiRationai, Inteiiectnai and Philosophical 

•the human sciences, 
•the natural sciences, 
•the appli^ sciences, 
•technological sciences. 



With resp^t to this latter knowledge^^ctbrahch must be 
imbued with Islamic elements and key com^pts. fbrcip 
elements and key concepts must be isolated. "Ehis prcKae^ 
constitutes its Islamizatidn, the deliverance of knowledge from 
ihterpataUbns^ meahih^LM^^ expressions basai on seoilar 
ideol^-. Islairttzatibh of Siucaiibh in this ^nse_ may be 
regar^cl as liberatihg^jnan frbm map^ mythological and 
animistic traditions, and even from ultimate secular cbhtrbl. 

Haddad (1981) explains that since the late 1966^^ defi^ 
iiitidn of human resource development which has operatal in 
Wbrld Bank circles has included net merely the notion of 
^ohbmic growth, but afeo the eUminatipn of poveny in all its 
manifestations: malnutrition, disease, illiteracy, squalor. This 
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bidder notion of human resource develbpinent in turn jaids 
«:onomic development by contributing to the grbwit of nat- 
ional productiyitv and income. He g3« on to cxpl^ that 
odu^tidn is significant Tor hmnan resource development in 
three ways: 

a. As a J^ic ie^, b^use people na^ education that 
^ves tiiem a lase of knowledge, attitudjss, values, and 
skills as well as equipping them with the fStential to 
learn and to respond to new opportunities and 
changes. 

b. As ah instnimeht sup^rShg pro^ai^ d^gned to 
meet other bastneeds such as nutrition, clean water, 
health, so on. 

c* M m zi^viiy that sustains and accelerates dveraU de- 
velopment. 

This paper takes the view of ftumaiL^bura&ve^ 
that investment in ^ucatibh ahd_jSainfig 
tangible and intangible as^te. To have defined developmrat 
narrowly as„^m0^ "capdtal -production*, measured 
iiflic«s_si^ as Gross National Proluct. is ari error of earlier 
dcvclopmOTt thwrics. Many deveioping cbuhtn^ are 
p^ratially rich in the pecgsle rescmroe. evra 
financial and capital terms. Here agaiti is a focus fdi action, 
yielding at the very least asa^ts in terms of hatidhal cohesive - 
ness, security, equity and efficiency. 

Much of the 1970's W6rid Bank Uterature focussed upon 
the desmtbaity of equity as an cduaitional outwme. And 
even though Hurst (1981) reports that the World Bank has 
xso^mxA its current view of developmOTtal goals ^ Suitable 
development within a partidilar country remains SL imdrity. 
The emphasis now is dh funding projects ^fecting ihe 
majority df the pdpulatibh aiflJii paSailar the 
rural pobi^^ "to rSistribute the^benrf^^ development that 
favbur th^ disadvan^god groups, and to secure their 
partidpatiba in the creation of these benefits. In education, 
tills has chiefly meant the so-call«l 'democratization' of en- 
rbimeht patterns". 
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Huret claims icLdei^t si^w m this more 6f rhetoric than 
reality; Psachafopolaus asserts that there are sig- 

BfficMt shtfts^^i^^ Bank policies to lay at_ least equal 

emptesis on effidency as on equity, and allowing^ a role for 
privatization of educational funding as well as public funding. 

The whole equity defe to me. suffers under at 

least thrft^ interwoveiLffleimii^ 

a. ^^& a sc^^adc ^bblCT. JEqui^ is not the same as 
Quality. Attempting to ^equalize" is nor the same as 
trying to wmpensate for large disipaiities, that is, to 
be "equitable". 

b. Anotiber concerns short and Idni term gcals. Evct ff 
^uaUty (some sa^ "jd^mate eqm^") to 

ah acx^taHe Idng'term obj^ve^ it may be that it 
ai^ofly fic achieved incrcmMte^ in a series of short 
term^ttsures. History is hardly replete with exam- 
pi^ of massive politico-economic tratisformations that 
were achieved overnight; and 

c. A third cdhcerns the prolflOT of input 
measures. A more Suitable distiibutibh of r^urc^ 
to proc^s^ by ffie «lu»tS^-^ystan my 
correlate exaSly_wth the jame d^iw of equity in 
ouii^cs. MorTOver. c^^^ ask whether equity of 
national outcxmi^ is a frasible obii^tive if it is to be 
achieved at the expense of an overall reduction in nat- 
ional efficiency and productivity. It may weU tee 
arguel. as oppc^ to Levine and others^ that a 
demdcratic approach is to at^ihpt to ei^ttre^ei^ty 
educatidhal ihpute Md proos^ jaffier^^^^ att^pt 
to cbhtrbl or Jb eqimH:^ tte irtj^ of edu- 
ction. Is It not true that the theoiy of social justice 
under ! slam stress^ t^^^ distribution of re- 
sources? This would certainly be consistehi wirh the 
notion of equality of educational dppbrtiihity under a 
democrauc system, but hot hecessarijy with Uie hbtibh 
of equality of edUcaUbnyal butcbrhes,^ w^^ may be 
seen as mbre relevant tb a socialist system. 

: Perhaps it is hot surpri^^^^ that some view policies 

that propound equality of outcomes, or even significantly 
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prater levels of equity £iitcbjne. as piicUeable^ through 
inassive social change - ^Sd^^t iu^ 
brought about in the short term only b^ "poplar levolu^n" 
(McDsafl. 1^1). Educational idwlogcs that jmpati^ 
pursue democratiza participation and equity are in danger 
of Jubverting ewstinj «)do-pdlitical systems and ^neniting a 
cfimate for politic revblutioh in those countries. In this 
rontext. may it not be that eoncerm for natibhal cbhesiVehess, 
for national seaS^, for natioMl ihteriKt, must take 
priority over the interests of individuals? 

If one takes the f4::Knis of development efforts not the 
individual, but rather rc^dns or fs^ovinces within the country, 
afen ^my be pb^Bfe/dr ah «iMatioh system to: satisfy not 
only 4^ands fx^f effid^cy aiid e^^ also for national 
identity. Fot example, br^^vitt»-m^ b^ dOTbhs^ 
poorer in many repect thm any other prcan^. -ft pSSy 
which attempts to move towards gjwter rcsqmcc i^^ ^id 
better managemedit proce^es fc» education provision in tteit 
prbvihce (as apihst^ R)r example, the most affluent province) 
hot only prbmbl^ ffie interests of equity and prcxluctive 
effidencgr bh i juttiraal bsaas, but may well also be politically 
realistic in terms bf natk>hal security. 

Machlup (1982) asked, if it is mb^ effident^ of 
national productivity to educate half the jwpulation product- 
ively (and the bther half not at all), how does one ^tisfy the 
cbunter deiSand for equity for all when such equity may 
ihdiS be wi^teful or e^^^^^ harniful? In such circumstances, 
he says, flie c^t of sbdal justice axid equity may be higher 
than a sbdety ^ affbrd. 



Enhanc^ ^uity on a national basis my he<^sitate 
increased centralization of curricuium and finance_bh tiie bne 
hand, while encouraging partidpatory d^ion maldng and 
satisfaction of locally -determined needs on the other. 
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C. Context of Educatidnal bevelbpment in Pakistan 



_^In acMTd TOth^ the th^ries and idedl<^« already 
pr^n^. tids srction gives a very brief outliae of boffi ffie 
mtematbnal and national context of educational developmert 
in Pakistan. 



L Internatibnal Context 



Recent United Nations' tfiiiUang has ^tegbnzed the 
poorest nations of the wwld according to the foHo^g: 

a. Dast Developed Counts 

• pcrzcapita Gross Sme^c Product of $125 or \m 

• 10% or share of manufacturing in Grc^ 
Domes^ Product 

• 20% or lower literacy rate for persons over fifteen. 

b. Most &rious!y Affected Q)tm 

• a sharp incries^ in the import a«t of essentials 
relative to export earning 

• insjtffidwcy Itl export earnings, comparative 
inelastijaty iEt «p6rt incomes and unavailability of 
exportable suiplus 

•_ low J^el of foreign exchange reserves, or their 
inadequaMcy for rKjuirements^^ 

• an ad^rse impact of higher transpbrtatioh transit 
costs; and 

• relatively low importance of fdrei^ trade in the de- 
velopment process. 

PaUston is^Jisi^ amongst 45 N^A's, with such problems 
as the ^edbmi^nce of an agricultural base, low per capita 
food and agpriculture output, dependence on agricultural 
expoj^, low industrial output and minimal industrial base, 
and trading josses. 

FigiTO 2 shows PakistaiJn i979 having a population of 
79,700^0)0, a per capita mMme of $260, an adult literacy rate 
of 20.7%, 16% of Gross Domestic Product as manufacturing. 
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CXher sources J[i!ountj6y. 1983; Pakisuin Economic Survey 
1980-81) indicate thai in 1980-81 Pakistan spent 1.55% of 
Srqss National ^^^^^P education, while military 

expenditure in 1980 was 5.2% of Gross Domestic Product (or 
$9 per capita). 

C(Smfe (1979) has^hom that for the worid as a whole, 
and parUcuSay fbr ti^^ Asian region, absolute numbers of 
pbpirfation are increasbg at such a fast rate that perosntagiM 
of tho« participating in various aspects of education are 
d^lining in real terms. 



iFigtrxe 3 shows that, to acBeve ffie fi^« projected by 
UNESCO, cbun&ies bt AMat^ Asia and Latin America 
coUedivelj^ wojdd feve to incrase thdr totel enroUnents \^ 
418 jmffion students betw^ 1975 a^^ 2d(X). compared with 
the actual incrrase of 252 million th^y achieved from 1950 to 
1975. They would have to add twdvthirds JnMe students in 
the next 25 years than they did in the past 25 yean. 

Figure 4 shows JvM more cl^ly the magnituile o the 
problem &c5ng erfuratidn in de^^eioping countries. i>impiy to 
maihSin ffie 1975^nrolment ratio of 60.6% in South Asia up 
to 1985 would i^uire a 29% increase in enrohnent^ to 
maintain the figure of 60.6^ from 1971 to 20O0 would require 
a 63% increase in eiif olment. UNESCO has projected ah en- 
roUnrat ratio of 66% fer Sbuih j^sia in 1985, buL to aclueve 
titis would Tequire a 41% increase in enrbfihents from 1975 to 
1985^ UNESCO has projected enrolment ratio of 72.6% 
for South i^ia m_2iK)0. to achieve this would require a 95% 
increase in enrolments from 1975 to 200(j. 



J Percentages of national budgets ^evotaJ to education have 
shown a concistentiy igward tre reaching ah average of 
15% in 1974 (Tilak. 1982: 109)^ From 1950 ta 1976; public 
expenditure on education in developing ja)uncrics increased 
from $4.5 billion to $41.5 bfllimi. The United Nations 
Cbhferehce^h the Least Developed Countries held in Paris 
from &ptember 1-14, 1981, failed to respond to detailed 
estimates by the LDC's for_ future financial requirements 
(Qadir, 1982). For anything approaching real growth in 
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Figure * 
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education sbmetlung like quadrupling pf external aid would 
required. Ifte. EEC's have el^^ that their external 
financial requirement wffl be 85% hi^r in real terms for the 
first half of the 1980's than for the previo^ five years. But 
such iiicTi^ses in expenditure cannot continue itfinitely. BSe 
challenge is clearly to find more efficient ways of managing 
scarce resources. 



T. National Context 



(a^ T*klflnii7jitinil 

According^td the Pakistiai National Educational Policy 
(Sfimstry of EauLeatibh. 1979), the relevant national aims of 
eduction tndude: 

• To f ostCT in iSe h^p md mfii& b^^ 

Pakistan in general and the students in p^ticS^ a 
deep aiid abiding loyalty to Islam and PakisUm and a 
livihg cbhsdousness of their_ spiritual and ideoiogi<^ 
idmtity therebyzStfengthening^^^ bf the outiook of 
the people bf Pakistan bh the basis of justice and 
fairplay^ - - - - - 

• To create aiwareness in ^very student that he* as a 
member or the Pakisml nation js ateo a of the 
universal Muslim Umra^ and that it is exi^cted of 
him tOi make a pontributipn towards the wdfjw of 
fellbw Muslims inhabiting the ^obe on the one hand, 
and to Jhelp spread the message of Islam throughout 
ffie wbrld btt^the bther. _ 

• To prbdua ritittas who a^ with 
Se Pakistan movement^ ite ideblbgieal foundations, 
history and culture sa tk:t *hey f^l prbud bf thar 
heritage and display firm faith in the future of the 
cdtmtry as an Islamic state. - 

• To develop and inculcate in accordance with the 
QuTBh and Sunnah, the character, conduct and moti- 
vation expected of a true Muslim. 

SB 
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Mc^liamsms haye b^h esiabfe^ to review all curricula 
and ^xtboqks to ensure their appropriateness to prcunotiiig 
the ause of national cobesiveness, intimation and Islamic 
ideology. Mo^ue and mohalla schools are bdng pres^ into 
service in the drive to attain Universal Primary Eduattioh. 



(b) Efevelbpmeht of Human Resources 

The Palustan National Educational Policy (Ministry of 
Education. 1979) gives the following aims relatisd to human 
resources: 



• To impart quality.^ui^tiQh and to Svelbp fully acr 
cording to flieit capaaty, each individual's 
pdten^Hti^. t&ougb fining and retraining and to 
develop the awtlve and innovative faculties of the 
people with a view ta building thdr capability to ef- 
fectively manage social, natural and^rc^uctive forces. 
cDnsistent with the yaltie system of Islam. 

© To provide 1 minimum acceptalSe level of functional 
literacy and fundMittuB educ^ticm to dl atizras of 
the bMintry the young, irrespective of 

BiM- fai&.jaete and awi in order to enable them to 
partidfotet productively in the total national efforts. 

• To crrate interest and love for learning and disci- 
pline among the youth and to ensure that every 
student is imbued with tJie realizaiibh that aiucatioh is 
a continuous amd a life _ _ _ _ 

• To promote stmigffittr ^rafflc. vo^^ and 
techhb]6gt»l eduction, tra^ in the 
cbmtfy mi to use tills knowledge for socio-economic 
growth and development tihereby ensuring a self-re- 
liant and secure future for the nation. 



Specifically, agro - technical ©dueatibn is being Jeveld^ as 
a major thrust, and tfe estabHshment or village ^^w^ 
schools "io- convm (male pEuna^^ dropouts) into 

productive members of the society" should also be mentspncd. 
ITie aa government has countenanced a return to some fonns 
of privatization of education after the nationalization 
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programs of ibe pre^^ imposed intolerable 

bmdeio& bh T^oym^ excfiequcK Mth jnb m 
provement in ootobme^ T^K&riKlucaHiMi fi^ a c«n^ plautt 
in human resource development , and Uie role of Allam iqte^ 
C^n University itself in this process (both for preservice and 
inservice education) is rerognized, Tht various Bureaux of 
Curriculum and Extension Winp also play a vital role. 



(c) Equity aad Bemoa'atizatioh 



The National Education PoUcy (Mi^^ of Education. 
1979) gives the following relevant aim: 

• To provide and ensure ^iial educational opport- 
unity to aU dtizei^ of PaJdslanL and^ to provide 
imnont^ wiQi ai^ua^ facSitii^ for their cultural 
and reUp6u& development enabfing^ to effectively 
participate in overall national effort. 



The Policy makes special mention of the importance of 
fetaale education an^^ nobd for a sp^ic thrtist to bver- 
cbme dispaxitiesLeiigender^ by traditions of separate male and 
female education. 

Figure ^ stows Umt in 1978 the e^^ 
females in all levels of education was considerably lower than 
that for males. Not only was the percentage of females 
commencing primary scbddling lower than the percentage for 
toys, but the percentap^b^ girls continuing beyond primary 
level d^lihed more rapidly than for boys. 



Adult nonfora^! educattoi Md educatibn the 
handicapped are given in the Policy as spemj initiadve^^^^ 
the ne«l to overcome disparities of educational provision be- 
tween urban and rural populations, particularly the poor. 

Figure 6 shows that in 1978 the enrolment ratio for rural 
children attending primary school Ms considerably lower than 
for children. 1^^ the per^tage of niral 
children proceeding beybnd primary level declined much morei 
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Figure 5 
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rapidly than the percentage of urban children. Universal 
primary educauon is a priority target nationally, but one that 
assumes greater proportions in some provinces than othere. 
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Figure 7 shows that in 1978 enrolment rates in all 
provinces of Pakistan were low, but those in ifaluchistan at 
all levels were cdnsiderabiy lower than for aiiy pthex province. 
Dropout aiid wastage rates are considerably higher in Baluchi- 
stan than in any other proving. 

And arching over all these are disparities in spend&g^^te^^ 
tween the various levels of education. It has b^n estimated 
that it costs 58 times more to educate a univemty student per 
year than to ^ucate a priniary school child^ there are those 
who would argue thai th^ pribriU^ ^ould be reverewl 
least say for t« yeiK but M^^ve s«m, the ti^ for 
^uity must also be weighed 4tp af^^t the^e<^f6t^tibii^ 
productivity. Sctn in tills light, the proWem may be not so 
much of spmding too much on universities* but one of f aUing 
to produce for this money sufficient numbers of employable 
graduates in priority fields. 

- J^smg from tiie eqmty discussion, ah jexai^^ of the 
percen^gei of the ^on^ educ^t^ bud^ sOIb^t^ to ^e 
provinas in 1979-80 (Figure 8) shows tiiat the North -West 
Frontier Province rectdved 17.2%. Sind 19.7%, IMmjab 37.6% 
aiid Baluctustan 4.1%. The approximate percentage of nation- 
al population for eadi «oyina^ was North -West Frontier 
Province 13%, Sind 22%, Ptihjab 58% aiid Baluchistan 4%. 

eiearly thett iias b^n ^me attempt at e^^ 
tion of resources ^Punja^^^ md to a I^«r ext«d Sihd^ a^the 
more populous provinces we expected to be^ 
portionate share of the financial burdra for the more sparsely 
settled provinces and for the central administration. 

TSt tiie It*^ 1980-81i Ba- 

luchistM was able to achieve (Sly a 37% utilizaitbn rate for 
this mcSey (see Figure 9). There is htUe point in more 
equitable disttibution of resburcis if ffi<^ reaivmg additional 
inputs are unable effectively to manage and .mplement them. 
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Figure 9 



ANNUAt BEYELa^MENT PROGRAM 
ALLOCATION AND UTILIZATION (1980-81) 
(in thousands of Rupees) 



Agency 


Allocatibh 


Utilization 


Percent 
Utilization 


FMeial 


693.975 


666.208 


96 


Punjab 


271.956 


282.793 


105 


Sind 


128.000 


127.720 


100 


N.W.F.P. 


159.190 


159.190 


100 


Baluciiisum 


38.459 


14.089 


37 


Total 


1.291.5S6 


1,250.000 


97 



Source: Pakistan Economic Sitrvey 1980-81 (p.l99) 



D. Manageineiit of Educational Develcpnieiit 



The eihaheenient of Efficiency ir.ust go 

handih Itand ^^2^^ is toachie-e an optimum rate of d^- 
velbpmnMn. The National Educational Policy (Ministry of 
IMucation, 197$) st^ that tj^ose working in planning and 
policy making at the central lev'el need exf^nence and j^lining 
in educational admini^tratidn. It acknowledges also the im- 
portance of such training and experirace at fffbvmdfl^ 
local levels as policy implemehtaUdn^ mai^ supo-- 
viMdn devolve mcffe jnbre to decMt^Bied offices. Mu^ 
catibhal ^dmiiusttatoK are iiready harf press^. District 
Education efficere are said each to be cunently responsible 
for the supcnasion of about 8a high school staff and 4(X)0 
students; Assistant Education CXTicefs are said to be resi*h' 
sibje for supervision of up to 60 schools iii urban areas ah^ 
100 schools in rural areas, =all of which are supposed to be 
visited twice a year (Afsari Shah, 1983). 
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Yet constant escalation of (financial) inputs to education 
wiH in hd way guaranty in the quality of 

outputs. Part of tfie^^w» Jfe in improving tKe effidency 
of the proc^ses^ tbrou^ whidi education- Js man^^ and 
administer^. Again, there is no state of devetopment, only 
pfocesses of development and imderdevelopment (Hettne, 
1982). 

ii is ffie Suooional admihistratdr's difficult task to keep 
in sipt the piff^^^f edu^tibi 
and to wei^ up the most effective j^mbinafloh of "elOT 
or resource inputs (that is. jieople,^ ^cture, jAy^fiaS 
matieriais) necessary to achieve that purpose. It is often inr 
(X)]tectiy assumed^ t^^ better and gteater physical r^im:^ 
i^c^ssarily mean bett@ and greater outputs. There develops 
^oBa^Ein with tiic "jDWdur^ cu^^ 
mrae mraey,^^^ mo^jei^rything were availatde^ one 
would na»sarily be aMe ta_dq a bett(^ j^ jffid produce a 
better product. The fact ^ ignqral that die qua^ 
can be si^iificantly altered if the procedures aod^ech^^ms 
by which they arc processed are improved. Even more import 
tanUyi the fact is often ignored that output ran be enhanced 
by aiding pSsdhncl to improve their own effectiveness. At 
1^^ paat d£ the answer quite often lies riot in obtaining 
pn^teries6uraes» but in hew. more efficient utilizatibri of ex- 
isting resources. 

An educational system that fails to m^ thejneeS xtf ffic 
people and of the nation, that turns out large numbers of im- 
eriiployed^ produces a reserve army of dissolute and dissat^ 
isfi^ people who CTdwd intd the cities-and the towns c^i^ting 
further prdblem& of a different Jarid. J*dlicy makers, planners 
and ail p^cip^^ in t^ i»i^^s of educational riui^ 
have a duty to rasure ftat tfere is no w^te, and certainly no 
drag, in the process of edu^tional developmaat. Td ttfe end 
clearly large scale efforts ne^ to be direaed to improving 
managemerit capabilities for educational development. 

There are multiple i*Kpectives dri how educational mana- 
gers may iriterveiie to bring alKlut plaxmei changes and 
imprdvemehte effectively. Van Meter (1982) has cdristructed 
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a eompendiuni of various approaches (see Figure 10); 

Underiying most, if not all, of these approaches is the as- 
sumption that mahagraheht prcKXs^ efficient 
and efrective to the «tmt tiiat training ^tres on developing 
the problem ^\mg processes for all concerned and the link- 
age mechanisms betw«n them. 

- Each problem solving cycle (s^_Eiguie 11) emprises a 
series of steps, and the procws is "bpra^" in that the solution 
to onej)roblem is &a fito the ia^ system of prob- 
lems. Hie steps in the jSoblCTis solving cycle include: 

a. &ltne«i: an awareness that a problem needs 
r^du&n. - 

b. PTobjem diagnosis and definitiba: making pfedse the 
nature of the problem to be »^ 

c. Search for miUtiple a^ stnit^es: 
OTplpying available resource internal and external to 
the system; 

d. RetMvai bf mfiwiiiation and "CTeativc joining of 
a^umpribns" where participants agree oh criteria fbr 
^(>^g an acceptable solution. 

e. Fabrication of solution, t^t and evaluatibh: simu- 
lating the likely outcomes bf a particular solution stra- 
tegy., „^ _ ^ ^ 

f . Applicatibri and impfementatibn: the solution is put 
ifltd practia; tb as exi^t t^^ solution works it is 
disseminated ter ise throughout the system or recylccd 
for revised problem solving. 



^ - There are skills associate with each bt these iieps and 
manuals exist (MeUor, 1983i Mellor rad ibnes.^^^ 
forthcoming) Tor training M partidpMts in thejKiucational 
management process: admiiiisfmoK. policy makers, planners^ 
politicians, even parents, community and students. In panic- 
uiar it should fe noted^^^^^^ search for "resources" tb 
assist in the^prbblem solving cycle can be internal br external 
tb the system. 



FJguie 11 shows well this jSocess and the linkage of the 
system with its external resburees. Hbwever. the initiative in 
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both the problem solving cycle and in act uating the linkage 
mechanism comes internally from the syste: itself. 

^.Jt^nay also fe nec^sar^ develop aie^ teeed of 
internatkmai spe:dalist ^ho might be called the 
innovation proems expert or the innovation Unking 
agent. Such roles may emerge as part of an 
alteniative approach to international cpoperatidn fdt 
develdpmeht^ an appToadi whi(^ pays l^s attehUbh to 
the sufetantiye expertfee if the sb-caHed developed 
cbantn^ _^d focuses more ftffly oh Jmprov^ 
strat^ies and capaciti^ for problem solving* Building 
consensus and generating resource within the develop- 
ing^ countries themselves. (Havelock and Huberman, 
1977:21) 



Conclusion 



^ This paper has reviewed some theories of development in 
Hiird World countries. In reprd to Pakistan, three strands 
of a Mtibhal educational idebl^ examined : Islam - 

izatibh; development of humaiL resburc^; equity and demb- 
cfaflzafim.^ TSe asarct for iibre jtffidrat way^if matia^ 
education in Pakis^^s^ied to an aimeness of the impo^^ 
tance of training programs for educationai manage]^ at all 
levels in the system hierarchy: individual; institutional; 
provincial or national system. 

A profile drawn fro Uie for^bing shbws that efficient 
educational maha^iheht in Pa^ _ „ „ 

a. Ma^ge ^ review alLedu^tidtt^ pbUcies according 
to the jM'inciples of "good men" - ISLAMlZATlON. 

b. Promote national cohesiveness - NAtldNALISM. 

c. Alieviate regional and j)rovincial disparities within a 
national framework - EQUITY. 

d. Psrive_ policies from locally expressed needs - 
_ ENDOGENY. 

e. Irvblve coneerhed pebple at the grass roots level - 
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PARTICIPATION. 

f . Pursue jx)lid^ tbat mesh witS tfie nation's current 
Ita^ of develbprnent - APPRCPRIATENESS; 
ECOLOGICAL SOUNDNESS. 

g. Utilize internal resources to optimum levels - 
EFFICIENCY. 

h. Make use <)f extenial^resburces where appropiiate - 
INTERDEPENDENCE. 

In the d^^^ IfiAaga betwan these profiled managerial 
charactetisti^^ 5^ in the processes for integrating and 
imj^OTimting them, lies part of the answer to the prc*lem of 
^)nciUng equity and effidencgr. EducatidiiiU devabpment 
has a task for every individual: but the JffSis^ individuals 
are linked together iiatibhally and inu^afi^dly in an 
ongoing prdc^ of problem KilsSg. Ultimately the test of 
the iitility of any action is tiie extent to which it serves not 
the interests of individuals, but the interests of the nation as a 
whole. 
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CURRENT PRQJEerS AND TRAINING 
PRIORnlES IN PUNJAB 



Mr. Karamat Ali Khan 



Educational Proftle 



Educaticnally the Punjab is the most advanad province 
of the country. Its educational figures have been present^ in 
the following table: 



-- : - : : Table 1 

EDUCATIONAL STATISTICS OF THE PUNJAB (1982-83) 





No. of 




No. of 


Stage 


Institutions 


Enrolment 


Teachers 


Priinafy 


42.616 


27.53 lac 


95.997 


Middle 


3.555 


8.96 lac 


37.153 


High 


2.093 


12.60 lac 


41.677 


I htermediate College 


109 


0.19 lae 


1.596 


Degree College 


123 


L34UC 


5.781 


Uioversities 


5 


12.613 


1.091 


P>PC8« Pf iT«cJm61<^y 








and Polytechnics 


13 


8.229 


490 


ConimercuU Institutes 


35 


4.469 


334 


Teachers' Training 








Institutions _ 


41 


3.413 


726 



(Elementary ^chers 
Tr^jnin£Cb|jeges; 
Noimal Schools. 
Colleges (X Education) 



Note : Daa do not include children stiidying at mosque and 
private schools or province. 
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Tlie Adminisirative jset-up of the Education Department is 
illustrated in the following diagram: 



Mmtsicr of hducauon 



Sccreury or Educition 



Director Director 
CRDC Public _ 
I nsmjctions 



Director 
TechnicaJ 
Ed-jcaiion 



Direcibr 
Ctfierti 
PubUc 
Ubrtries 



Diviiiow] Pnpdpfl 

Pi«ctp5_ Ppiytedinic 

or Eduation Conunerdtl 
(Colleges) Institute 



Direaor 
Public 
In&inicUdhs 
(Scbbbls) 



Divi&bhil 
Directo 
orEducatioo 
(Scbools) 



Director 
iPtyuttl 
Eduadcm 

£ Sports 



DEO(M) 
_l 



DEO(F) 



AEG 



Middle/ 
Priiiur>* 
Schools 



Headmasters 
High Schools 



AEG 



Headmistress 
High Schools 



Middle/ 
Primary 
Schools 
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Cur rem Projects arid Training PribrUies in Punjab 



^ Functions of various levels of administration are given 
below: 

1. Departmental Level - 

£a) OFfice of the Minister (i)) Office of the St^etaiy 
Main fUhcUoh to Foci)^ oh broad education ptan/goab for 
the entire oiucation system. 

2. Se^tar&i^el_ - 

Nfein ftmction to focus on the implementation of National 
Policies in collaboration with the field offices aiid auto- 
nomcHis bodies. 

3. Directorate of Public InstnictiOT 

Main fuiictiicms are: Cbhtitllihg co-ordii^tmg of all 
scboAs of edu^fida iir^ Pro^raa^ tooi^ ES^iOM^ 
Directdrau^^ PJamring and D^iojmient, Administration, 
indudbmg^ administra of Eduraiton ExtensionOntre, 
Bureau of Audio - visual Aid, Bureau of Education and 
Schools for D^, Dumb ind Blind, z 

4. Divisional Directorate of Education (Sdiobis) 

Main functions are^^ Adtiunistmdoh, jaahns^g-Mid devel- 
opment of Gomprehehsive^mtna Model pgh Spools. 
Iimior Model Scho^. NomaL Schools and Coll^ of 
ElemMtary Tttdhere, Supend^on and guidance to the 
Prindpal District Education Officers for 

the knprovement of ^ool education. 

5. District Education Off icers - 

Main functions are: Admihistratioh of Piimary. Middle 
and High &hbdls wthih^ district, IhspStion of JBgh 
Schools wthih the EfetnS^ randuS 
award bf JchblarsSp up to pdmary levels Budgetting, 
plsmning and^development of the ^ucation in the district. 

6. B^ty^tnctJMuraiion Officers 

Main functions are: Inspection of High &hodls aiid 
goieral assistance to the District Education Officer in the 
affairs of education development in the district. 

7. AssiStMt KUcatibn CXTic^rs^ 

Main functions are: Ihsp^tton of Primary and Middle 
&hbdl. Provision itf^edurati ^ass roots 

leveL^isuperviaon, guidance^^M^ of the 

Primary and Middle school teachers in the area. 

8. Dir«torate of Public Instruction (Co 

Main functions are: Controlling and co-ordinating of the 
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entire coliege educaUon in the province and the admin - 
fetratibn of the jrdllege teachers. 

9. EHr^orate of Techmca^ 

functions^e; Gbntrallin^ planning and develop- 
ment and ad^misSatibi jdC tftchikcal aliM^tibri in the 
pravince and implementation of the policies Formed at 
Federal and Provincial level, 

lb. D^twtiorate Xjcneral of 

Main funcUdm are: Superyisipn, guidancsi, planning and 
devildfSnentbf vario^^ 

11. GMncifliffli R«»^ and I^veldpment Centre __ 
Main fractions -are:^ JPi^paraUda of research desip. 
conducting of reseat and camafli^ the 
provincial level. Conduct of wwl^o^^ cumeulum de- 
velopment and Teachers Tnuning program. 

In the prdvince^df Punjab the Education Department is 
cme oE^ I^kL Deiartm»te mplo^g about 43% of the 
totS tmploya^-in^e prow It has the 

iarg^t number of Sstittiticffl^ frbit^primary^^^fe 
roughly totalling 42.000 instimtiom. TTieS 
Dir^rtorates namely, the EKrwtorattr of PuMc Iim^ 
the Directdtate of Tcs&hniaa Education, Di^^ 
Libraries, and the Curriculum and Res^ch Development 
Centre, which is also headed by ai Director. In addition, the 
Education Department supervises four Universities and seven 
Boards of EducaU(ML The Uhiv^sifiiei are being funded by 
the Federal Government while Boards jgenerate their own 
funds. 



Promts of the Sixth Five-year Plan, 1983-88 



Tbemth4)lah_^fe to provide: 

1. EqiKJity of opportunity for purposeful education For all 
school age chilSra; - 

2. Improvement in efficiracy of ^ucatibnal system to raise 
the qualitative level of its output; 

3. Improvement in the productivity and reduction in the 
imbalance between the supply and manpower demand; 
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A. Valid imprdvenient in literacy rate through adult education 
programs. 



~ To achieve diese objectives the priorities of the areas of 
emphasis shall be the following: 

1. In the s^tpr of primary education, a broad based first 
level education shall be provided thrdUp a system df 
mosque schudls. 

2. At the SK:dhdary leve^ high^t empfesfe ^hffl he^ 
improving ffie^ gwgraphicS-cw^ physira! faalities 
andl on improving teachbg programs, especially in sci- 
ences: 

3. To make education functionally useful^ a jaet-work df 
technical/trade schools, shaU be created aU over the 
county. 

4. Intermaiiate da^ses^^^ bc-^aated from a s^ec^ 
humbei of de^^ x^lleges which will be developed into 
high quality institutions. 

the Sixth Plan prc^rams have been designed to allow 
creation of educational facilities iii ac^rdance with the spe- 
cific requirements df each location. The major components 
of thejffojecU aie: 

1. Utilization of 12,600 mosques to accommodate classes I to 
III. ^ ^ ^ ^^^^ ^ ^ _ 

2. pKivfeibn of school building both for existing and 8,5dd 
shelterle^ schools for Classes IV and V. 

3* Provision of 5dd separate girls schools wherever mixed en- 
rolment is not pc^ible. 

4. Up^ading 375 middle schools to hip standard. 

5. Prdyisidn of better :^nce olueatidh ii^9^^^ 

6. Establishment of ^ techmcal and commeroal tttstitutibhs. 

7. AiiKuigemMt for fi^^snria ti^mg of cdlt^e tochers. 

8. Improvement of science education at college level. 

9. Provision of guidance services in sel«:ted secondary 
schools. 



49 

45 



Mr. Karamai Ali Khan 



Training Priorities 



There are 36 institutions for imparting^^omg to pcmary 
and undergraduate s^ondi^ school teachers. Ontduate 
teachers are trained in 5 Colleges of Education and one Uni^ 
versity Institute. Capadty^^^^ institutions is sufficient 

to cater to the he^s of traih^ teachers. 

The major tSmt therefore, wiH be on devising ways and 
means of in-service training in the following category of 
per^sns: 

1. Untrained tcadiers of primary schools. 

2. - T^cbers^ of primary schools to teach in mosques. 

3. Imam of ihc rncsqu^i, 

4. Supcrr«ffy^t^f ^f ffie prim^ schoofe, „ 

5. in--«ivia tSicmg fbr^^ 

6. training for coU^e t»chers before their induction into 
service. ^ 

7. In-scfvice training for working coU^e teachro. 

8. In-seryioe training in the art of te^^uing for techniail 
^3uning ir^titutibtis. 

9. Tiauufig in guidance and counselling for secondary school 
teachers^ . 

16. Tndning in proje^^ and execu* 

tion at various tiers of administration . 
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TRAINING IN EDUCATIONAL PLANNING AND 
MANAGEIVffiNT 



Dr. M. AtharKhan 



In Pakistan, trainiiig programs fe Edura Planning 
ind Majiagement ^ gwentfly^^rpnised the Ministry of 
EducatiM^jaieJato dpen University, province Edu- 
^tibn apaitcaMits.^n^^^ Public Administ- 

ration, administrative staff coll(^^ and intematibnal insti- 
tudons and agencies, the Uaininj progi^ms orgamsed hy 
various agencies and mstituUons foiUb 
and curriculum accordingly. Dunttion tht»e -^ounes and 
training prc^rainszvari^fr<iS iiew <Bys to approjdmately 36 
weete or inbre. international agencies and 

institutions wHdt Organise training programs for personnel in 
education^d rdatwl fields are as follows: ^ 

1. Economic Etevelopmem Institute of World Bank, in colla- 
boration with local Departments and Ministri^. 

2. Muaitipnayi ,^Plaim ahi Management Section, 
UNESCOmOEAP, Bahgkbfc Thailand. 

3. Faculty bf Educatibn;^ Mbiiast Ufiversity 

4. Institute of Edition and Research, AUama Iqbal 
UhiveKity, Islamabad. 

5. Intemational Institute of Educational Planning, Paris, 
France. 

6; Management Unit for Study and Trainings Peshawar. 

7. National Institutes of Public Admihistratibh. Karachi and 
Laubre. : _ - _ 

8. Pakistan Institute of Developmeht KoM Islamabad. 

9. Pakistan Admihfetrative Staff eoU^e^ Iah 

10. Prbject Planning Centre for Developing Countries. Uni- 
versity of Bradford, Unit^ Kingdom. 
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11. Academy of Educational Planning and Management. 
Ministry of Education. Islamabad. 



Eacb of tbese institutidns and agencies have their own 
pidgrams and piirpbrt to se a specific purpose in training 
educational pe^imel of the country. 



A brief description of the institution or agency, nature 
and duration of their training programs, etc.. is as follows: 



Ecaooinic Development Institute (E.D.I.) 



The Economic Development Institute (E,O.I.) is a World 
Baidc ag^cy copcemed with development prc^ams and 
projects m its deyelpping member (x>iuitries. The E.D.L 
drganisi»5 its tjaining prc^ams at tiie Institute's headquarters 
in Washington D.C^ and in the member cduhtri^^ The 
EJ3i^ brgai^^ one ^uise in,^ eduattioij^^i^ smd 
pro|«:te^ in Pddstam in- 1979 ii collaboration 
Planning and Developnient I^i^ion.^ ^ d^g^ed 

to tnun personnel in preparation of education pkns. the 
cotme was of six weeks duration and the p^dpants were 22 
officers of Universities^ Federal and Provincial Departments 
of Education and related departments. 

TSe a^rse^a^ brioitol to ward s xbmplete questidi^ and 
^ pracd^ ippUcation c)f A 
large proportion of the p^cipants' tinae was takm up with 
solving spacing problems and working carefully on studies. 

Such courses are held occasionally and they are few. 



Educational Planning and Management Section of UNE* 
SeO/ROEAP 



The Educational Planning and Management Section 
(EPMS) organises iiiservice training in educational planning 



Traihing in £duccUioni^ Fixmning and Managemem 



and managemem for educaiional planners at the regdhal and 
naUpnal levels. The seclidn also organises training of natibnal 
staff in educatidjaal adminisiratidn and^ i^^ The 
oaurs« are bffexMin a phased mann^ 
months^ "Se coir^ are offerGl regularly and one or two 
Pakistani educational personnel participate in the training 
program. lTie purpo« of these courses is to: - 

1. Enhance planiUng and management skills in educaubhal 
:_ planning and niahagemehtr 

2. Enhance ^::hmcal skilB fisT JO^^ 

pro-ams in ^UG^iohai p ^nagemrat; 

3. Provide -a^irace in preparation of training models and 
U> provide practical field experience; and 

4. To provide practical field experience in the formulation 
and collaboration of educational development plans. 



Monash University (Australia) 



The EducaUonal AdministraUon Section of the Faculty of 
£4jucation of Monash UnivcKityj^ Austral prbgranois 
for ^dU(ationai_admiim are of f er«3 oh 

ah individualist basis for each participatihg FeUbw in the 
field bf tueatibhal administratibh and planning, and other 
areas bf education. 



JEteptnding upon the individual need of each Fellow, the 
nature and the length of the training varies for each training. 
Usually the courses of training last from bhe mbhth tb ten 
months. 

TTie cbu^ are br^i^ rader HN^GQ Fellowship 
prbgrams. JPartidpa^ the training programs are senior 
personnel engaged in administration and ^ucation systems, or 
any aspect of ^ucational training in the country. 

TTie main thnist bf the work in educational admin^tratibh 
at Monash Unyiersity is dirixtea tbwards improving the 
efficiency and effoctiveness of national orgahisatibhs. 

49 :. 

53 



EKLC 



Dr. M. Atnar Khan 



Aliama Iqbal Open Univereity, Islamabad 



The Institute of Education and Reasarch, Mama Iqbal 
C^n University, offers a program of studies in Kiucational 
plaiining and management leading to j8)St gradimte diploma in 
^ucaUonal planning and masters degr(^ iii the field, the 
prbgrm aims^ ib ^bvide spbc^s«i prbfessibnaJ educatib to 
ffic -^ucatibnaL peisbSnfl of tiie. ^ntial jmd prbvineial 
gbvirmnent^and_ autonomous national qrg^satibi^ Tfie in- 
structional methodology combines the fcatMes of t«u±m by 
correspondence and face to face contact with the students. 

Hie cbursw of feral by the Institute are sf^cifically for 
tt^ field bf educatibn ithd leUted ib the jobs bf ^^ucatibhal 
p^ing aSi a(fi^istrattbn of ihe country. Tht prf^am 
serves as ai advan^ in^^to tt^ing f or those^ wha 2^ al^ 
ready in planning and administrative positions and amounts to 
a pre-service course for lucise who are presently working in 
senior teaching ppsitibn at schools, universities or colleges and 
who may be assigned administrative or planning jobs in the 
future. 



The couK^^e offcMiLbiL^^mc^ter b^ 
it takes two and a half y^trs to complete course reqmremen^ 
for a Masters Degr^ and a yeax ami a half for a JKplocM^ 
The students are nominee of govememnt and autonomous 
departments and organisations. Each semester approximately 
120 new students are admitted to the programs. 



TS^Jnstitute has i^dwh Faculty which is rwpbnsible Xor 
cq^Ke^tenfl dwdopm^t^^ and 
arrangMuehts of group training wortehops at ie end of the 
conesponden^ phase for ^h course. Experts^ from 
ministries, provincial and federal government departments, 
and from internationai institutions and agencies are also 
associated in writing cdu^e material, developing a new course^ 
tutorials^ evaluatibjQi and as^ssment of students* achieve- 
ments, and group training workshops. 
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International lostitute for Educational Planning (IIEP Paris) 



The International Institute Tor Edu^tibnal Planning func- 
tions within the framewoxk of HNESeO. The InsUtute 
organises inservice training for educational planners and 
adnunistrators from the developing countries. The IIEP 
Offers i ^ety of inservice training prc^ams in aiucatibnal 
planning acnd administration. The advancal traihihg prb^ain 
of fee Institute, which lasts for afeut nine months, is meant 
for practising educational planners and admihisttatoii particu- 
larly from developijig countries. TSe visitng Fellows program 
IS intendftl to be ihteosive^twiy in depth in a specific theme 
under the guidana of one or wveral IIEP specialists. The 
visiting feBbwrfiips program lasts Tor one to foiu- months. 
TSii jxfiod could be extended where the nature of Hie work 
undertaken justifies. The IIEP also brgams« intensive 
courses on specific topics in various jrountries. but this course 
has not been organised in Pakistan so far. 



Management Unit for Study and Trainiog (MUST) 



zi^iz^ Management Unit for SlUiJy aiid^Tiaihmg is a jbint 
enterprise of the Goverrinient of Pafcistan and UNDP. The 
prpjKt has been set up under the jcfbms of Edurational Ad- 
miriismtion in the_^prbvihces pffoject, and is looted in the 
NWFP prbvihce (P«hawar). The MUST organises cotmes in 
thfr area of education, especially in ©jucational inanagement 
and plahn^g. data collation, and data prbcessiBgi etc. TSe 
^htre OTganises courses for persons of the xahk of Hstiict 
Education Officer and below. The coursK jSe held in 
Peshawar or any other district headquarter? bf the provinces, 
and vary in their duratibh frcwn less than a w«k to three 
weeks, depending upon the specific needs of the groups of 
training. 
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National Institates of Public Administration (NIPA) 



the National Institutes of Public Administratioui (MPA) 
were established by ^^t^^^ Pakistan in 1%1 f or 

training middle level officers, the Institutes are locate in 
I^bre and FEarachi. Their functions include carrying out 
res^ch in PubHc Atenmstratibn and aUijsd subjects; 
providing considtenq? sem 
orpnizational and man^raent probl^s;^ 
and reading materials drawn from Pakisteii'i exi^netta^ 
Public Administration, and organising seminars on various 
prdblems fac^ by Public Administration in Pakistan. The 
Institu^-bigaime a 13 w^ duration advanced lews! coiu^se in 
admjnKt^Hnn and aevefepment. The Institutes also orpnise 
their rourses on budget^bo^wes ad- 
ministration and coiSses for s^cS -^nt^ such as 
educationalists, engin^rs, etc. in su^ spcccdi^^elfe wtnch 
include huxnan relations, stati^cs, plan for developing ^mwi- 
agemcht techniciUes. fuffitional adminfetradon and an intrq^ 
dttctibh to Pakistan. The participants of the courses are 
middle levS officers of ^^^^^^ Cental and ProvinciaJ Govern- 
ments and bther autbhbmbus brganisatibns. 



Pakistan Institute of Development Economics (PISE) 



_ The Pakistan Ii^titUte df^Derelopment Economics is 
basiatlly a research institute. TTie Planning Comfflission has 
established a 4raimng antre here which organises inservi^ 
training of persomel enpged^ devSbpmeni work the 
Provincial Government, Federal ^Bc^ffies Sid developing 
agencies of the Provincial and FedenJ Governments- ISe 
courses offered by the PIDE are designed to provide general 
training in the techmques of project preparation, appraisal of 
mnbvatibhs and evaluatibn of development of project. The 
tnstitutei^ of fers cbuisw in signal sectors like health, edu- 
cation, etc. The duration of these courses varies from two to 
four weeks. 
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Federal and_ PrbvihciaL Govjernmeht ^p^ancnts and 
Institutions homihate thejr offSceii for participation in 
courses. Participation in the courses is not to any particular 
grade or level of officers. 

Tlie Projixt Planning C^nta ftr Mvetop^ 
the University of Bradford (SK}_ has b^iL assisting ffie 
Institute in plahnmg; desij^ffiag^ and deHverag of project 
tfaiatog^xqurses. Eord Fo^^ (U.S.A.> and the CKrerseas 
I^veiopment Administration of Britain have been major 
financxirs of the Institute's training programs. 



Project Planning Centre for I>eveIoping Countries (PPC) 



llie Prqj«:t Plann^ for Developing Countries, 

University of Bradford (UK) holds courses Tor personnnel 
from develpjMng cpuntries (Pakistan incltidedj both at 
Bradford and in individiuU roiihtries the 
Ideal agenda. The rours^ for j^u^tioiial personnel ^ 
mainly concerned with traimng process^ for project in edu- 
(^tioh o^tres. 

Emphasis is on the economic appraisal of projects and 
processes to choose between alternative appraisals. The scope 
of tile courses includes education, training to the work^ 
demography and related areas. The course held in Bradford 
lasts for thr^ months. 



Pakistan Admbistrative Staff College 



The Pakistan Administrative Staff College, l4hdre; is a 
Central Gdyernment ihstitutidh of juSservice Ucaim 
executives frdm gbvenmient public^ enterprises and private 
sectors who are about to S promdtoL to assume a 
^pcmsibility- for issistinjg pdli^ fonnulatira and da^^ 
making at Ae hi^est level. ^^^^^ are in the broad area 

of management, and are designed for groups of administrators 
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from all government agencies. The College xtfftrs an 
advanced (X> 13 weeks' duration in managraiegpit and 

developments and holds short courses of five weeks' duration 
in sp^ialized areas. =The courses as also available to officers 
of t& Educ^ra Be^fftii^ However, ihe munter of 
paniapants_ from the Eduottibn Dej^m^t has been limited 
and betwon 1969 and 1981 only 14 Prindpds of Colleges and 
Directors of Education had attend»ji these comrses. 



Academy of Educational Plaiming and Management 



The Aoidemy of Edura^nd Pbm^g in^ 
has been set up under the aeg^ of th& h^ni^ of Educa^ 
as an autonomous research and training orguisation, a^d as^ 
support institution to plfmiinj, admiiiistiitipn, su|»rvision, 
researcli and evaluaUdn functions in the field of^u^tion. 
Ihe^cadeiny organs the fiei<U of edu- 

cation ^^ng^tb thcL Si^ffic-jofe and flif f&ent levfis of edu- 
cation personnel in educatiomd pktmi&g imd adm^tratioh, 
and supervision. Usually the courses are of one we^'s 
duration. 
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DEVELOPMENT OF EDUCATION IN TRIBAL 
AREAS (FATA) 



Mr, Miraj-uddin 



I. D e scripiibh of FATA ^md-Population 



- Aiea PopuUdcm 

DescriptiOfl Sq. Kms. 1981 

1. Tribal Area Adjoining Peshawar 

Disirici 262 37,00) 

2. jCh^fe AgonQt^ 2.577 282,fflO 
I. Mohoiand Agency 2,297 161,000 
4. Bajdtir Agency 1,290 287,000 

Pestawir EMvision: Total 6.426 767,000 



5: Tribal Ar» Adjoining Kobat 

District - - 417 57000 

6. Qrakzai Agency 1.567 356.000 

7: ICunaiD Agency 3,380 289.000 

Kohai Division: Total 5.364 682.000 



8. North Waziristan Agency 4.706 235.000 

9. South Wazirisun Agency 6.620 308.000 

10. Tribal ATM Adjoining _ :l ::::::: 
:: Di. lOian District i 3,230 85.000 

11. Tribal Area Adjoining Bannu 

District 878 78.000 

Grand Total Tim 2.175.000 
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1 . The tribesmen of FATA have their own ctistdins, laws and 
administrative system. Jir^ is a permanent foxm of the 
adiraiis^tive systCTL ffiat is comprfe^^f iHeis^ amd cSi 
be ^ed at any time for deliberation of any internal or 
external issue. It is a realistic and eff^tive form of local 
administration for the solution of criminal, social and 
^onomic problems of the people. 

2 . This system has b(^n recessed by the gdverninent and 
pibblems r^uiring aetidh by the tribesmen are referred ib 
tfeJir^dSlmHy. Ea<S aibe ODMiste of vaSb^s^^ 
and sub -section. The m^ tri^ ^ch Agwicy and 
Frontier Region art listiKl on next page. 

3. Political agent in the Agency and Deputy Commission in 
Frontier Region are local administration authority. 



il. Administrative Set-Up 



The educational administration in FATA is a provincial 
service and funds/budget pro^ibns are fedend ^verninent 
liabilities . The Educattbh I&^tbrate headed by the 
E8r«:tbr bf Eduatibn (FSerally Administered Trit«l Ari^) 
Peshawar, with the fbllbwing administrative set-up. 



1. Dirrctor of Education FATA 



(XeraU cxfiitrdlUng and responsible authority for Edu- 
cation in FATA. 

a. IHputy Krc«br of Edi^^ 

b. Assistant Directbr (P S D) 

c. Assistant Director (Trg. &JEst.) 

d. Assistant Director (Phys,£du) 

e. Assistant Director (ScholarsUp) 

f. Assis^nt Director (Adult Education) 

g. Statistical Officer 

h. Budget and Accounts Cfficer 



2. Agency Inspector of Schools 
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Peshawar^ivistefl 



Peshawar Frbniicr 
Region 
(b) IChybcr Ageric>' 



(c) Bajour Agency 

(d) Mbhmahd Agcnc. 

Kohat Division 

(a) kunaro Agencv- 

(b) Oni^ Aginicy 

(c) Kphat: Frbniici 

R^OQ 

B4^^Ciian Division 



Ali Kliel. MaiDonzai^ Mashti. Stari 
Kiiel.ManMChel, Ddlatzai and Sepa 
Aftidi. ShinwaiirMaHk: Din Khel, 
Sepa, Kamer iCbd; Muta-goii^ 
Sbilmani. Adam Kbel. Kb Ki Khei. 
/uy^Kltd.Za^ 
ToTlcalani. tlteon Khd. Aluai. 
^'^^^l^|pbqd Mi^ 
^^.iMohmand. Mahsood Gurbaz, 
^ndbari, Tiukzai. Isa-Knel, Mosa 
Kliel, Bbaizai. KMbzai, Aliixizaj 
and Utman IChel 



Mangal, Tdori and fiangash 
B^gasi) iU3d juNriJczai : 
Adam ICliel. JCate Khel, Zurgan 
Khel, and Afridi 



(a) South Waziristan 
Agency 

(b) North Waziristan 
Agency : 

(c) DJ. Khan Frontier Bhitian!, Shirani 
Region 

(d) Bannu; Frontier 
Region 



Waiir, Masood and Barki 
Wazir, Da war 



Wazir, Bhittani 
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Responsible administratidn arid supervisidri of Pri- 
mary arid Mid^^^ 

a. Kiiyl^r Agency PesSawar and Frontier Re^on 

b . Mobmarid^gency 

c. BajqurAgency 

d. Kumm Agency 

e. Qrakzai Agency and Kohat FKz . . . -- 

f . North Waziristan Agency and Bannu FR 

g. South Waziristan Agency and BlVz Frontier Region 



Secondary Schools 

All Heads of High Schools Male and Feriialfe are under 
the direct cdritrdl of the Director of Education FATA. 



4. Teacher Eduattibri 

- - Oae pre-servioe and one in-service Govemmerit Ele- 
mentary CtoUege for Males at Jamrud are under the con- 
trol of the Director of Education. FATA. 

5. College Educatibri 

All later Md Etegree eolleges are under the control of 
Directbr of Education, FATA. 



ni. Identificatidii of Prdbieiris 

1. Primary Educatibri 

a. 32& primary schools are without any kind of building 
-_ in FATA. 

b. Drop-out is more than 50% in existing schools at 
primary stage Class I - V. ^ 

c. Almost all of the women in FATA are illiterate (50% 
of total pbpulatibri we wbmerij. 

d. Literacy rate bn male side is 5%. ^ _ 

e. Spbrts and_ e^ture acti^ti^ have not yet been intro- 
duced in primary schools for want of funds. 
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f. Acute shortage xtf" female t«tchers^ in Tribal Areas has 
adversely affected the pace of deveioptaent. 



2. Seamdary Education : : z i 

a. llere are 38 Hi^ Md 97 Middle a:hodis which are 
functibmhg_with inadequate 

b. Most of Ae schbdk hot been piwided with 
physical faciiides for science education, such as science 
laboratories, etc. 

c. The provision of funds foL spotxs and cultural 
activities is most inadequate. The lack of facilities in 
this regard fe perturbihg ihdew^ 

d. At pi^eit ffi^ m 33 hSgtKhobls m whidi^i^- 
cultiK^ tas b^ introduced fi^ 6-8. Techiiical 
subjects have abo besen btroduced in 17 high^hools 
(woodwork, metalwork and electricity). But thcro are 
my administradve and supervisional arrangements ex- 
isting for the subjects. 



3. Teacher Education 



We have only or^ 
training of teachers o 
mentaiy College is rt 
acute shortage of feim 

The staff or tb 



■ Elementery College for 
' 1 for Males. One Ele- 
. iile teachers, so that 
ir> ' ^vered Up. 



vjLg training 



heed 



rertraihihg in advanceo m^rhodoJogy, fc. quality educa- 
tion. 



4. Supervision and Management 

The existing strength l of the su -Rsi^isdry cadre at 
agency level is fadnjg the fblldwing short -comings, due to 
hilly and backward area. 

a. Staft -_ A^istrat Agency inspector of ^bbls 
(Planning ^nd Developir t), and Assistant Accounts 
Officer. 

b. Training - The existing staff is required to be trainiKl 
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in the supervision and manajgeinent tM:hniqn^ on 
modern lines. At least seven supervisors must be 
deputed for higher and advanced level training in 
foreipi universities: 

Transport r At least 80 motor cycles need to be prdvi- 
dal to Assistant Agency Inspectors of Schools for ef- 
fective and timely supervision of primary alueatioh. 
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ENRGtlvffiNT OF EBUeATIQNAL INSnTUTieBsIS 
IN FATA 





Primary Middle 


High 


Colleges Teacher Training 


194~-48 








1975-77 


27,100 15,521 


18,581 


639 - 


1982-83 


48,143 18,572 


27,379 


2,001 150 (103PTe+ 








27CT+20DM) 



BUDGET PRcmmm i>evelopment side fata 

EDUGATie^ SECTjat 



■ftar Total Budget 



1947-48 Rs. 16.000 

1975-76 Rs. 22.761 millibn 

1982-83 Rs. 57.220 milliom 



SCHdAkSHIP GRANTED IN FATA STUDENTS 



- Number of Local Nimiter 6L Fbreip 
Year Scholarships Scholarships 



1947-48 •• . 

1975-76 5,593 7 

1982-83 9,158 18 
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dJRRENT PRdJECre AND TRAINING 
PRIORITIES IN SIND 



Mrs. Sbams Abbasi 



Part A 



i. Organisational Set*iip of the >^ imu of Cnrricuiam and Ex* 
tension Wing Sind 

1.0 'ESe Directbrate of the Bttfeali of Curriculum and Ex- 
tension Wing Sind was established in~1972 under the pre^t 
nomenclature. At ihe tu^ two R^bhal Educ^bh Ex* 
tcroion^JSnttes^ one at Ki^ at JKhaiipur; 
were the oniy institutions under the a^ninistrative cbhb:bl of 
the Bureau. Until 1976 the main activities of the Bureau 
were: 

a. Curriculum Deyejopment 

b. Deveibpinent of Texttobks ahdiTeacher Glides in col* 
labbraUbh jnth SindJlertbbbk Bba^ 

c. Ihservice Teachers Traihihjs of Primary, Middle and 
- Scmdary level t«ichM^^ ^ ^ 

d. Inservlo: training of supervisory and adhnnistrattve 
personnel 

1.1 At its very establishment the Bureau was made res* 
pbnsible fbf ihservice training of teachers in addition to 
cumculum develbpihe^^ and the twb Extehsibh Centres^ 
which were basically ihservice training institutions^ ^maihed 
under &t administrative control of the Bureau. Thus, frbm 
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the verj beginning, the BUr^u Ms organist bh a (fifferent 
model thah^e Cuiriculura Bureai«x^ offier Pxovinces. In 
1973 -74 thr^ Audio - visual Aids one each at Karachi , 

Hy(i&^ijm±^^ Ktablish«l under the control of 

theJBurrau. The^^ function of these centres is to deyddp and 
cUsseminate teaching-learning materials and held teacher 
Gaining programs in their use Mdzmaintehanee; Uiider^ffi^ 
directive of the 1972-80 KueatibiLPoHcyi hew cmmc^were 
developed for Classes I-XII ahdjxi^rvia Training Programs 
for primary teachcK-^w^^ a mass scale. At 

first, -Mcohctex^hool teachers were employed by the Bur^u 
as Master TraincK, but it was soon felt that these secondary 
teachers were not the proper persons to train the primary 
teachers in the new jirimary ciUiicula. Mbreovw^ Jt was 
difficult to draw a large number of these^^uaieni Jrom their 
schools foi ai continuous J^^ sc^cl tim&g ^o^im. A 
t^tt^ ehoi^ ror_^stet TrauCTS were the i^tructors of the 
teacto ttaumig^instito adready had the experience of 

t^c^g^^t pre-servi^ primary tochers. ^ Tliese teacher 
trainers were therefore employed as Master Trainers f<ft the 
inservics courses and the courses were held at thra^ insti- 
tutions. This arrangement b^ame difficult to manage oh a 
long-term tesis. bttause the ih^itutibn^ w under the 
ajdmihistraUve^^ cbhtrblb^ ffie Repond Biwtoiates Edua- 
Ubh^ while thL^u^ wre or^^sed^^^^ Bureau of 
Gumculum. "Ms^ provided one r^ison for the proposal to 
afffliate tihe Ti^ntog Institutions with the Bureau. There 
were other very ^mpof^a35t reasons for the administrative 
re-arnmgement. Some of these were: _-_ 

a. The new curricula iinplSfleiitftl in Classes I -S and 
yi-\^II basically require a iew.^pprbaS- to 
teaching, Ihscrwce tramihg^ hdp the already 
ftmplbyed ie^htts in acquimg the new approaches, 
hm the toge nm^ fresh teachers from the 
t^nhig_ institutions pouring into the system eveiy year 
continuously swelled the ranks of teachers who will be 
requiring training in the new approaches. Refbrms 
therefore had to be implemented at the trs^^ 
tutioh level where teaehere w»e-J)eihg prep^ for 
entry intb the professibh. Complete administrative 
and academic association of the institutions with the 
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Curriculum Bureau was the only solution to the prob^ 
lem of swift implementation of changes in methods of 
teacher trainihg. z ^ _ ^ 

b. Hie^curricula for J'.TiG. and G;T. were also under the 
prooKs of re vision and-a sem^r ^stem was plashed 
to be introdu(^. The Curricdiun Biueau w^^^ 
main planning agency for these reforms and their effi^ 
cient and spe^y imprementation could be c^ed out 
by the same agency.^ 

e. The teachers attenxUn^ ihaervice courses provided a 
^ge-^ount of essffltial information bh cbhstraihts» 
botflenecks and c^^ulti^ m actuS iSssroom 
teaching. this f«dtaick was n^^try- -for 
re*adjustment and improvement of pre-service teacher 
training apprc»die&, and it was also n^fA by the 
Bureau as e^hti^ feedback on curnj^lum^ textbook 
methc^ and implimehtatibh strat^es. /Hie teacher 
moS^ at jfl^—fi^ervfee eeuiSMK needed a dire^ 
c^neL or^^m^(^ti6h with the Bureau to feed 
this vital information. 



1 .2 the above were some of the major considerations ^t 
led to the proposal fbr transferring the adminis^ative control 
of the teacher tmhihg institutions from the Dirixtorate of 
School Eaucatibh lb Uiie DirKtbrate bf Ule Bureau of 
Eurncifltmi aSd Ext ensio n Wing Sini. The prbpi^ ws^ 
acapted by the Sovemment of Sind widlheJhsfitutibi^ were 
transferrrf to the Bureau in 1976. Uiider Ji^directive^^ the 
Biucation Policy 1978, a plmsed program for the 
up-gradation of the traming institutions is being implement^, 
and fifteen out of the menteen institutions have b^n 
ttpgnid^ to the level of ElOTMtary Q>llege of Education. 
Each £bfl^e is ieaded iby^a Grad^^^ PrincipaU and the 
teacSihg^ st23f cbttsists of Grade-17 ihstruetOTS. Two insti- 
tutions are being upgraded every year under the prbgram. 



1.3 The chart appended4ieie^th provides a j)icture of the 
pre«£nt administrative set-up of the Bureau. The Dirartonite 
of the Pureau has the status of an attached Department. The 
^hibriiy of the staff is maintained within the Directorate and 
their services are nbh-transferrable. 
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2. Ihstiiotioits Vnier Administrative and Academic Controi of 
tSe Bureau 



The foilowing is a listzbf the instituUons Ji^^ the 
admimstratiye control of the Bureau^ tbgetfier with a brief de- 
scription of their activities and their relationship with the 
Bureau. ___ 

a. Teacher Training Institutioins -15 

TTiese institutions offer P. T,C,, C.T. and D.T.C. 
courses at pre -service level aiid ateb carry but inservice 
training of teachei^ 

The iastructoK bf ih^ j^titutibns are in^^ 
involve the BiScau's curriculum development and 
evSuaticm activities. 

Il^c Jtoreau is n^ponsible for the adiimistfatidn and 
planning of their academic activities. lli^Buf^u has 
an Examination i^Branch headed Jjy a Registrar of 
Pcpartmental Examinations. The. Examinati<Mis 
Branch hblds-the examfiattbiis fbr the P.T.e., C.T., 
Q.T.G^i and D.T.e^^dnws. 
The lispcrtbf Traiim^ who is also the 

IMfidpaJ of tiie JJ^c^ Training Institute, helps 
the Bureau in administration and management of the 
fift^n institutions. 

b. Regional Riucatibn Extension Gehtre - bne each at 
Karachi Md Khairpur 

Tbt centra nuuniy _^bvidc toservict tnUhing to 
primary^ tnidfflr^d secondary school teachers. Each 
^nSe is headw by a Chief Instructor, tht 
Instructors of these centres also associate with the 
Bureau in its curriculum development evaluation and 
other activities. 



c. In^ryice Training Gentre, Hyderabad 

This is an bid es&bHshed insfltutibn, which provides 
inservice traihihg mainly to primary school teachers. 
It is headed by a princi]^. 

d. Audio-Visual Centres - one each Karachi, 
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Hyderabad_MdSuSiur_ _ 
The centres hold todning^cburs^ ftrirachers in devd- 
opment and use of instruction^ niaterids, wfiici in^ 
elude audio -visual equipment such as slide and film 
projartdis. over-head projector, V.T.R., etc. The 
Mitr^ also ilev^^ aids from locally avail- 

aQe m^^ial and help teachers in adopting their Use iii 
tratching. - - - ------- 

The c^itres have been provided witbLveffideSi^^ wffl 
soon l» starting a mobile servioi for_ disptey of 
teaching aids in the schools and will be providing on 
the spot guidance to teachers in development, use and 
maiht^ianee of t^cbmg a^ 

Each x^tre ^_h^d@ t^ M^udib- visual Aid OffioS 
auod has a t^niad as^&^it dh its staff; The 
Bureaiu's Subject Spedalists and^e Audio-visual iUd 
staff collaborate in development of teaching-learning 
aids. 



e. NaUonal Agrb-techxiical Teachers Training Centre, 
Hydera^d i _ 

The G^tot cfffm^ - a Gertificate _Gbw 
A^o-technirai Educaflon. ISe cou^ »e of a y«tr!s 
duration . TTie Centre is well staff ed witt ieduuod 
teachers and fully «iuipped with workshops and 
inatenals. It is headed by a Principal. The Centre 
also holds training prc^ams for inservice and pre- 
servi^ leachers cff agrb-techni(^ (industrial 
arts, agnraltme an^ 

ISe BuTOu *s_ Subj^- Sj^gaHsts _m jndi^trial arte, 
a^culture aid ^^rae eoonomitt _^b^t je§p^ 
gui(knce to the Ccmtre in i^iming 
of the courses, and also work as resource persons at 
lis various training propam 

The Centre is also a supply bass foi the procuremrat 
Md distributibh of ajpb-techm equipment to the 
scSbbls.- The BuTMiL's experts^^^^ the Centre's staff 
collaborate in p&ming and _ develbpmeht bf 
a^o*t^hrticd education ill the Pi^q^ and tnaintatn 
liaison with other agencies in the field. 
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r. Government Normal Drawing Teachers Training 
Genire, Hyderabad 

This Centre ijrdvides thrS ebu^L fdr_ (tiawing 
teachers, J.e., Eleniehtarj^Datwing, inter ©rawing and 
M^ter Drawing E^miration. It is head^ by a 
H^^as^. A small handicrafts musemn is abo 
atteched to it, which provides instnictional material 
for students of other institutions. 

g. Govenunent &h<S3l^ 

The schbcfl provide i^u^tidn and training to blind 
children. It is headed by a qualifi^ Principal. 

_ Hnder th^ above administrative organisation, all pre- 
servjoe training of primary school teachers* middle^ sdiCM^l 
teachers, agro*technical teachers and all in-servigg t ramm g of 
primary, middle, secondary Mi a^b^^ 
oome under the cbntrbJ of the Jtumu. ISfe 
thejiitegratibh bf pie^ tacher training, 

speedy impaemoi^&m of reforms^^in teacher training, and 
iitmubus jpof ^[omI gro the teacher trainers because 
of ffidr association with tfee Bureau in cuniculuin develop- 
ment and evaluation acii:?^f^ii5S. Most of allii the cbllabbratibn 
and coordination oT the Cumculum Bureau, TeachcK 
Training Institutions, Extwisibn Centr^ ahd Sudib-visial Aid 
Centre has prbvidol the sort of^te^ated model of organ- 
isation that is reqmrei for improving t^^ quality of the 
teachers and leaching materials^ and thereby improving the 
quality of education in the Province. 

Tn addition to the above activities, the Bureau bf 
Curriculum is implementinj^: various: prbjeets assisted by the 
F^eral Govenimentij UNDP, UNIGEF Md Women's 
Division Islamabad. These prbjeete ahd the other projects in 
Sind have been briefly described in this paper. 
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Part B 



1 ; sL;2i*tv:-nal Sliperb^!Oii for the Imprbyement of Primary 
r^ h^Sl^r r^xag (1980^1) 

I^S_ 1 V is in admitt^ fact that the suc^sful imple-^ 
mentaacm qi Lay program depends mainly upon successfiil 
admin:. iXation and supervision. So far as effective supervis- 
ion of j«<5t uction is cdnperned, jt has remairijjd a ne^ect«J 
area. Dct'^riorating standards of education^ low enrolment 
and hjgn rate M drdpom re- 
sult of the traditional system of inspection and supervision. 

1.1 Reo^^^g the baic weaknesses in the existing system 
of Eduditional management and supervision, the National 
Education Policy 1978 states: 

Our system of ^ucatidnal mahagraient and iupervis - 
icm is a l(^cy Qf_the ^ast Md i^ equipped to cope 
wiffi ^e iiK^easing and changing demands of educa- 
tion in the country. 



In order to ensure operational efficiency in terms of 
policy objectives, ii further emphasizes: 

All key ix)sts in edu^tional ^ai^^ment from top to 
bottom will be manned by qualified and experienced 
educators. 



Hence the existing manpower of admihistratiye a^^ 
supervisory pe?sonnel can pcrrorm their job more effectively 
after they have b^ri trained in the modern techniques of in- 
structional supervision. 

1.2 Realising the need of train^ manpower, the Bureau 
of eurriculum and Extension Wing Sind, initiated in 1980-81 
a program on instructional supervision for the improyement 
of primary teaching under UNDP assisted project Pak/77/039 
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"Strengthening Selected Educationai Institutions in Sind." 

i.3 The work plan for tnunmg supervisory personnel was 
prepared by a UNDP/UNESCO consultant in ST^^^m- 
fer/Clctdber, 1^0. It was fin^zedi in clcwe cdns^irfH , with 
the project team. The *:lsir r?:^^^ ^ .Project 
cbmpoMnt to addr^a pi^bvi^n^y i ^ibrity 

needs and problems of edocatioti ^^cubiiy iow attendance 
and high drop -out rates noted in many primary ^bois« by 
organising training prognuns in concepts and skills^ of super- 
vision for supervisory personnel in the province of Sind. 



However, the plan incliidid^^^^ fbllbwihg bbjaiiv^: 

a. Ta devSop Model for training key 
supendsoig^ peisonnd. - ^ 

b. To sel»:t four primary schools to serve as Demonstra- 
Uon Centres. 

c. To develop and imprement a training workshop. 

d. To prepare supervision materials developed for the 
wbrJ^hop. 

e. To design a system of evaluation. 



1.4 In order to achieve the above* mentioned obj^tives, 
the following steps were taken: , 

a. A: small jroup of nine sdected supervisory personnel 

(1 S.D.E.0 and 8 S.P.E) both male and female. 

receive intensive training in the three phases. 



Phase I October 26 - December 2. 1980 
Phase II January 7 - January 15. 1981 
Phase ^11 February 7 - Febrauafy 19. 1^?1 



These ktems were provi^^ criti^. as well as 
practical training, in instructional supervision, these 
individuals now form a leadership corps of 
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mstrucUanal specialists who are skilied in plamfing and 
condiietiflg training programs for teacSere and 
supemsors at prir-iaiy school level; The interns 
worked as resource persons ii iwo main workshops 
and their service wiH afeo be utilisd as ressurc^ 
persons in the workshojB^in future. The materials for 
admimstratiofl and supenrision ^checklists. MhtMt 
outlines^ ecta were field tested in demonsttation 
: ^ntreiand^ere finalised for use ia the workshops 
b. Eoiff primary schools (two boys and two girls) both 
urten and rural of Hyderabad Strict, ivere developed 
mto I^monstjatibh GentTK. The inters as well as 
the staff of th®e schMls. under the guidina of the 
consultaht play(^ a major role in develbpih^ th^ 
amttes.^These cratrK were established id serve as 
^boratories in which the interns practised the 
Imowledge and skills they fca a^mred during the 
training. The staff of these sdiool& were highly 
mvolvsd in exjwiSiehtir^ with new tKhniqUK of 
caching and development of teaching material 
These centres were also utilised by the workshop 
partiapants to jjbserve the model lessOnsL as wefl as 
demonstrate selected lessons in the "real" classroom 
situation. 

c. ISe two -vorksjops on ihstruetibiial supervision were 
CTi^nised at the Bureau of e mricu lnm and fextension 
Wmg Sindj Jamshbib. from December 3-23. 1980 and 
January 17 to February 5. 1981. respectively. 

The^ main bbjecftve of those workshOjK was to ^sist 
supervisQty_ personnel to define and practise supervis- 
idtt ai^a mea.ns for the improvanent of T^my school 
tfc^ing. The workshop activiti« were two -fold : 
concept orientation in instructibnal supervision and 
iield work in schools. 

The two wbttshbps were attended by the District JEdii- 
raUon Officers. Principals of Elementary Gblleges bf 
Education, Sub-Divisional EdUcaUbn Officer. Deputv 
Edueatiott efficers and Supervisors. In all, 95 per- 
sonnel were rained, out Of which 19 were female 
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officers. 



13 Upoi Sie ^mpleUbS of the training, the supervisor 
who participate^ both the woik^^ sutenitted "work 
plans" outlining activities, sttat^^, pe^ evaluatipn 
prdoedures that they will implement in Aeir jurisdiction. The 
pffljticipahts were further expect^ to apply those techniques in 
the field. 



2. Special Education Project in Sind 

2.0 The UNDP rontribution covwing iiany asi«*5 of 
sjjccial Education has b»n very helpful in^wng^e prol)- 
tem whidi arose at the initial stag of Kteblshmri mw 
s^oe for the handicap^. The UNDP project. wWdi was 
financed undir fliOT^^id cycle of as^tance included : 

a. 3 months' a>mi2tahcy in Special Education. The 
consuliam andyi^ ffic nwly _^dwng:atua and 
suteiitteJ a repoS to ±e_PaB^m in 
1980-?1 along with necessaiy sugg^tidns-aid a master 
plan for the Province df Sind. Ht ateo iwrovid^ pro- 
fessional gmdantt to worldng trachers and tht 
16(^ experts of Sp»^ - .--l 

b. A surveys program was ila^ durtag the y»r 
]P81-82 o^ fl^ lulvice of the cbMultant. to identtfy 
handicapprf childran of diffemnt levels and catesc^ries. 
More than thirtera thoiKand handieappw! W'ere 
identified. Since then tWs survey has ^ very useful 
in establishing new schools in the rural arc^ of the 
Province. i i z z 

c. Twd fiainiag workshops for the teachers of the 
handicapped were orjsanisKl at iCarachi and Hyderabad 
during the ymJES8B; ItesidiK the services of our local 
expens. the xonsultaoL provided Ivelp .at diffenwit 
levels of instruction and program organization . The 
combined team worked from phnning ia evaduaubh. 
and achieved the maximum benefit from these two 
shbrt-term workshops and related activities. 

d. Keeping in view the lack of resource material and 
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literature in local languages, the TOnsuiyint advis«l to 
translate a comprehensive textbook oh Sp^iaL Educa^- 
tion into UxdujincIzSihdhi. This wbit undertaken 
under the IWDP Pi^j^i^ appreciated by 

all cmeerhfti^r^hs^ fir translation pu^^ the 
sen^icfis^r local pei^M without any 

renumeration or honorarium whatsoever. 

e. euiiiculum for Diploma and shpn-term 5i«cialised 
courses in Special Education was al» develops by the 
local experts with the help of the era^ptant. It has 
asen finalised and witt ihtroduc^ in Government 
Traihih^ EbHegcs of Spedal Eduction at Sukkur and 
Hyd^abad. 

f. Sdected ^uipmrat and books were also prdnded by 
UNDP/UNESCO for Spedal Education during the 
year 1982. the teachers were tiaised ihjtte dpemttdn 
and maintcnMiKh ectuipment durmg tibe^mtb 
of I>*embex 1982i^d_al^t ifl of ffie ^uipmrat 
was distnbuttd_raoi5| Government insti- 
tutions f ox jhe Mndiapped ui Sind Province . 

g. Hfis Directorate also managed the visits of the 
UNESCO/UNDP consultant to the working insti- 
tutions for ]rfTO?iding on the job guitoia to flic 
teachers during his three mcmths' stay with this Direc- 
torate. 



2.1 _ Four pilot projects for the education and 
rehabilitatiM of handi^ppej children haye tKjen estabUsted 
by iht Eedksral Government in Sind during the yea^ 1980-81; 
Pilot projects for the categories of deaf and mehtaUy retaodal 
have b«in established in working ihsiitutibhs at f^Mchi, 
whereas the pilot projwrjs Tor blind and physically 
handicap^ children have feen^taHished a^ Khairpur and 
Hyderabad, These ihstituU^ working with 

high ehrblmehts and encouraging results. 

^2- _^_T^e Education Department, Government of Sind. has 
implemented a scheme of opraing 15 Units for handicapped 
children in rural areas of Sind Prbvince. So far, 11 units have 
b^n established and are working up to the satisfaction of the 
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IHpanmejit iThe remaining four units will be establish^ 
dSihg-flie 1983-84. The working Units teachers have alrt^dy 
been providttl with prdgrams as schSlulal during 1983 . 
N^essary equipment has alsb b^n provided to these units. 

1.3 Cta the rewjmmendation of thte Dir©S6rate. the 
Federal Ministry of Education has provided an amount of one 
millibh each to Municipal Sch®! for the Deaf. Hyderated, 
and Dewa SehbblJfbr the lUrachi. durihg the year 1982. 
They are :itiBsing the ambuhL for building cdi^ 
pui^se. It is a timely help^ heedoS 
such Special Grant for building construction purpc^. 

2.4 Four Semor Officers of ie Bli^ Department 
have been trained thrbupJJNESCaO^^ for Fellowship 
and Cblbmbb Iwan^ ^ diffeent fMds of Spodal 

from dev^pe^ obttS^ (U.S.A., UiK Md Aus&alia^ The^ 
are working ^ various posts in Sp^al Bducatibh in the 
Province of Sind. 

2.5 1 TTlis Directprate has purclused equipment woith 
Rs.223.000 fbr Si^3aL^&^ of Sind from outside the 
country through UNICEF during the year 1982-83. This 
timi^y hel p bf UNICEF 1m^ b^h very mUch^ appjS»ated^ 
pie Government^ xtf E aU tiibse 
purch^es from inxportjmd custbnK toces^ We are Inghly 
thankful to the Government of Pakjsten for such necessary 
concessions in the field of Sp^ial Eduoiticn. 

2.6 The EdUcati^ Goveniment of Sind, is 
cstaMishing a TeacfieriV Training OsUege for Sp^ialJEduca - 
tibn it Hyderabad. It is hbpedi that Teadie^ Training 
ebllefK for Spead^uc^tifett^ Sufckur Hyderabad, will 
be able to m«t the pre -service ahd iiir^rvj^ traihihg re- 
quirements of the teachers of the handicapped in Siiid 
Province. 



2.7 Besides the Annual Grant In -aid provided by the 
Dfcpartmrat bf ©ducatibh, Gbyerhment of Siiid. to the worl - 
ihg gbverhmeht and xibn-j^vernment s^^ for the 
handicapped, the Federal Gbvemmeht has alsb bben prbviding 
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continubus^ assistance iO_ these institutions . the FKieral 
Goverament's Annual and Sj^al Grant during the year 

1979- 8d amountKl to RsS'i SOOO, whereas durinj the years 

1980- 81 and 1981-82 it amc lilted to Rs.43,200 and Rs.100,000 
respectively. 



3. Agro-technical Education in Sind 



3.0 Agro-t«dmical ©lucation proyides the intrdductidn of 
Agro-technical su^ects in Qasses VI-^n[JiI and TtK^atibhal 
subj^ts in Cls^ses IX-X (Gbin ^ aompulsoiy 
sul)j©cts and m studies for 
middle classes and secondary s^ool examination. 

3.1 Agro-techidral subjects include the introduction <>f 
Industria! Axts or Ai^culture for bc^s. and Home Economics 
for girl si'Vv^^nts, with dpt periods per week, ^ T^^ 
mampulat/^t "^^tlis. dpetitibxL^^ manufacture and 
production >fevhniqu^ itf^ of the relevant 
subject are pr^^scribed in the curncuium. 



3 J Voaitlqnal subjwts have been developed m horianui 
and vcn :cal sequential order for introduction in Clasass IX-X 
with c'ae periods per week. Diffensit specific trades have 
been identified andi prescribed under Greheial^ Industrial, 
Agricultural- Home Ecbhbmics ai)c! Gommercial trade groups^ 
The students can select and study for furflicr mastermg the 
skills of a ^i^cufc vdcatiohsd a^ in aowSaace with their 
apHtude, general abilities, interest and inciinatiun so far 
explored. 

3.3 TTie Agro-tedbinical Education (IV-X) has been ihiro- 
duced witri a sparific aim of integra*:ig sceinUfic and 
technological education with general Plication: 



Bring eduction m ^rasbnana with sociq-^ 
sodo-^ultttrai and scxdo-reiigious conditions of the 
country through ideatifying, manipulating and 
maintaining hard tools, simple machines by vising raw 
material safely, systematickUy and economically in 
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manufacturing and production processes. 

Demonstrate »lf-relknce, dJ^Owi^tic attitude r 
life and decome productive ana pairiotic dtirens by 
demimstrating digruty of lalx)Ur and sen^ of pride in 
peri^orinap^ reflating Islamic values of life. 



3.4 A strategy mastCT plan for tibe ptes^ 
Agro-t^hnicAl and vorational subjats b Classes VI -AQU and 
IX-X in all the ;2diools of Sind Province was developed during 
1975, But due to financial and manpower oonstnunts. it 
coiUd m>t lie lully observed. However, agrp-technicij and 
vocational subjects tiave b^ intr{kiuc(Ml imrt^^ in 5O0 and 
SL^cfiocls xespe^vcly under the first tw© phi^ of the im- 
plementation plan. 



3.S Agro-technical educalion being of sp^jal and pn^'^od 
nature V its proper and effective implementation r^nuir ^bs 
provision of b^ic ininimum facilities^ in terms of ,hop 
building and workshop fitrmtw^ relatibn the tiW^.-T of 
studeitiL^ the jffib^Sd subj^eets. Tlie ex^ting^ f 
fax developed for cfiv(^?fjed ixrac&ai axt eouKes_ii vario^ 
schools of the ProWna wwe ? tllised fully in tfie fitroductm 
of agro-technif^J eduration. In ad^tirf^ to tte» av^We 
facilities, the F^leai and Provincial Governments have provi- 
ded funds^ of Rs.lb.bl2 million up to 19«2-83 for the 
purchase of equipment, furniture and x^^/ ;tLaterials 



_ 3Se -A^b-t^inidtl^ " w'^m^ Centre has 

been estaWshed at Hyera&td for t&z w^rnot jraining of 
teachers in a^q-j^cbifcal subjects. Tht centre also offers 
C.T. (A^ro-t^nica? cour^). 

a. ^2 teachers have completed the C.T. Agro-teclmical 
course of one full academic y&ir, out of which 158 
have l^r train for the teachmg of Industrial Ans, 
127 for Agriculture anU 130 Tor JIdme Economics 
<^MHjects^ Th«e covers classes VI - VIIL 

b. 223-t«id5efs tviz^. 87 fbr^Ind^triaL Arte, *t lor 
Agplculiure and 96 for Home JEoDnomtcs) have ala^ 
b«;n trainai during short term courses of 1-16 weeks* 
duration for the teaching of Agro-technicai subjects 
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c. 127 teachers have been trained for vocaUbnal subjects 
IX-X, viz., 51 in JndUstrial Arts, 29 in Apcidture 
and 27 in Home Economies and 2G in eommercial 
trad^ 

d. IDl Heads of middle schM^^^ i.e., 84 male and 17 
female, have attended the orientation workshops. 



4. Population Edticatibii 



4.0 Sih« thejKttttehhLa^ concepts of Populatipn Ediica- 
tibn have mcoijK>rated in the school cunicula from class 
1^ J^lfic subjects of scienre, social studies, langUa|e(s) and 
home economics, the^ orientation of tear * - c aneusJevds 
b^me essential. Keeping this in Vi^; 3ra<^u of 
Cumculum Sind has orgaa^ ji viiiay_Oi _^Stting pro-ams 
on Population EducatibJi in the Provina i$ Sind in order to 
provide brimtatibn/^ming to flie primary, middle and 
secondary schbbL iea<±ers of Sind in the concepts and 
methSLblogy of teaching Population Education through the 
te^mg of scienre, social studies, language(s) and Hbme 
Economics. 

In the Ijeginning thr^ wbrkshops; wCTe^ brga^^ in and 
tiiroughjvhich abbiit IGB M^terJT^eis were trained. These 
Master Traiheis were drara^ fTomjamong the subject experts^ 
headiiifflLStere, s^6f teachers of Teacher Training^ Institutibh^ 
and InstruSoK of Eduration Extension Centres and 
la-^ice Training Centres. The trained Master Trainas 
served as subject teachers, and resburce perso ns helped 
conduct training activities at the grass rbbts lev^. 

4.1 About 15 wbrishbps/semiha 

tidn as regular pr^rams Mve bera organised in the Province 

of. Sind. through which 1,000 primary teachers, 500 

middle/Jbwer swrradary school teachers and 150 

hi^/s^ndary^ school teachers have b&en prbvided 

oria^tation/training. As well, population edueatibh w^^ 

m integral part of insefvice training prbgrams organised by 
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the Bureau in ttii Teacher Trafiiing Institutions of Smd in and 
through which about 8,560 additibhal primary teachers have 
b^n given orientation. 

In all these programs the teachers are bemg supplied with 
books, piinted matenals and mimec^plied handouts etc.. 
ahd-they an alsb feihg ihvdlved in practical activities, such as 
lessda planning; prep^a^^ leaching -learning aids/in- 
structional naaterial for teaching roncepts and obhtents of 
Polulation Education in a strategical way. 



5. Third Education Project 



In order to improve the sto^ckKl^ tewSier educaMbh and 
thereby raise the quality of rfucation^ fee^vernment^ of 
Pakistan signed a development credit agr^ment 678-Pak with 
tiie InterMtia^^ Etevejopment Association (IDA) on 
Eebruary^lS. 1?77. Under the a^eemi^t as many as 17 
•^cher Training ImtituUbns^^to Pakistan were tc^ he 

improved ahd^troigtheh^ luuler th£ Third Education Project 
(JtWP)^ Out of Ae 17 prdjai tiisfitutiOM. the feUbwdhg 
tr^r ^?ng institutions have been ^tabiisbed or strengthened in 
the ?rovmce of Sind : 

a. Gpveriiment Eiementaiy College of Education 
CWomen) Hussiinabad, Karachi. 

b. Qoverhiheht Elementary College of Education 
CWbmehiLark^. -_ m 

c. Qbveihmeht Elementary Cbllege bf Educatibii 
(Womra) Khairp^- - 

d . Oovemmeht Hlemehtary College bf Educatibh 
(Women) Moro. 

t. Government Elementary College of Education (Men) 
Mithiani. 



5.1 Hicse j&^titutibhs have b^n prbvir>M injnits in terms 
of hew arademid-flbcfcs/buildii^; studM^ hostels and 
residential acrommo&tion for ffie Codtege staff bh ^he hand, 
and equipment, furniture, books, etc. oh the other. In 
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adffiHbtt to fliat^ with a view to making the teacher training 
prog^ relevant to the n^s and requirements of the 
teachers more practical and meaningful, alternate inimcula fjor 
PT.G and C.T. have also l»eh introduce in the prdj^ JS- 
stituiidns. Alternate curricula fte j^OTrnt^ trachere 
have brought a md made the teacher 

training prb^ams pffofes^ona^ embodying skill oriented 
Kj^rienc^^ and have undertaken a strong commitmeiit for 
teacher preparation. 

5.2 A constant eyaluatidh system has b^ evblyed JSr 
"EEP institutions with inhovatLve _ su^visdrr ^nices, 
^if-assessmmt_^i^^ and creative 

le^ing jcxjpmtences. - In a(Wition. the tearfiing personnel of 
thc^ imtitutions hav^ also been provided inte^ve orientation 
in the Alternate Curricula with a view to making them aware 
of the cunicuiar changesjjnnoyationsi les^^ and 
assessment prcsxdurK m: Third Education Prbj^t Teacter 
Training I nstitutiohs : are the prospective institutions for 
teacher preparation in Sind. 



6. Primary Education Project 

6.0 The Primary Educatidh Project, also 

Fourth Education Prdjecli tos been implemented on an 
experimehtal fesis^ since 1975 wth the assfetMce of IDA i^ 
the four provinces of PakfetMi. in SndJt has-been intro- 
duced in jel^ttS 4^ (500 male am! 200 r; maie) rural primaiy 
sch^S in ei^t districts of the Province, selecting 50 schools 
from each district. 

6.1 'Tie main objective of the prdiect is to improve 
prim-^; education by introducing various inputs^ vit;^_physiad 
fadlitiiS (dasstTO^^ compound ^fl tb ^S^ schtol, and 
riesidehc^ for Kmfle tt triers) ^ teacher training, furniture, 
libra^^ bbbks^ teachexsV giv^^e books super- 
visum leading^ to th^^ achievement of impra^ ^d mstructioni 
increased enrolment, reduced wastage7G;irpou% reduced 
teacher absenteeism, improved teacher performance and better 
supervision. 
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62 The project is m exp^hmefttal dnei therefore sig- 
nificaht cdmfSiim^ evaluatidh, _UiMfe ^ 

ebmpMimt ffie ^eaid^ Me Bi^eau of eurnc^dum, l^fitute 
of J^uoitira and R^^rcfa Sind Umye^ity* and Beard of 
Inbrmediate and S^ndary Educ^t on have b^n assign^ 
research and evaluation work in the fields of adiievement 
i^ts, attitude of pupils, teachers and parrats towards primary 
education^ aiid demographic survey of project schools. 

In adHition ttfe.^umii^ve sti^^ also 
undertaken by these agraaes in^ ^ch^ training, parents' 
perceptions and schools' socio-eronomic context. 



The evaluation of this project is in priscess and it is hoped 
that successful results will come bUt. 



7. Women's and CoaunoDfty Sponsored Cratre in Sind 

7.(3 The Government of Pakistan, under the ncrt)le 
guidance of Women's Divisionr Islamabad^ has launch^ a 
program to provide an oppdrtuhiiy for adiUt edUcaiibn cbm- 
Hi'ned with strcmg mbtivating cbmpbnent to learn skills in local 
r immunity craft. 



7.1^ The purp<^ of the prpject is to motivate rural 
women to leain reading, writing and simple arithmetic. 
Besides, they must learn job skills with which they can earn 
their livelihood. 

7,2 In order to achieve the purpc^c^ crattw Mve^^fe 
opened in the far-flung and ^^^i^ areai of _!lie Pidv^^ 
hMing- pbpiflatioi^ bt^t le^ l.S^^ sb ttet ffie w^eh of 
these 2^e« nui ' be teneftcted w;di the facUity of acquiring 
knowledge about Islam. SRS, health and hygirae, child care, 
food preservation and kitchen gardening. Teachers have b&m 
appointed from amongst tibem with the consultation of people 
of the resp«xtive areas. The project also serves the purpc« 
of involvement bi cbmmunity in the task of nation building 
and reconstruction. 



89 86 



EKLC 



Currem Projeas and training Priortttes in Stnd 



7.3 In order to j)rient Mas^^^ Trainers^ Jhvb wor^bps^ m 
the field of Adult Eduction and^o^tib^ Eduottion r^m 
oi^nis^ Jj^ tlie ffiireatt of Ci^^um and Extension Wing 
Smd^ Jamshordi at _ iht Government Voratioua! Training 
institute Hyerabad during the month of September 1980. 
Founera supervisors of the Province pirtidpatai in these 
tnuning programs. 



7.4 Tlie teachers appb&t^ community 
5pbnsbr^^enS» £ad nb^:^jo^ exp^race or background 
b£-^^ing^jmd ladc«l i^^^ in- 
smicdcm ne^ied partia?larly for adults. In order to cope with 
the situation, a ^es of decentralised training praams was 
organised at all the^ irct headquarters of the Province in 
the moiith of June 1981. 

7.5 _ Tlie s^hd ^^ipg pro^^of i^e w^ hdd in 
Nbvenwbw JS82^ Buru^ the uachers wc'^e given 
d^tafled oiimu^ al! the necessary mfti^tion 
riding fundamentals of Iilam, Ideolc^ of Pakistan, im- 
portance of the child^ care of the sick. and the tble of women 
in the sodd-ecdiiomic Uplifting of their familii^. 

7.6 ImpartiDi skills is ifipLy tedmi«^ job wliich herfs 
&aihihg aid j^ciice. In cffder^^ djal wiSi this aspect, the 
Buri^tt of J^uTic^ took the initiative and trained 
^ut 2£^^chers to impart ih^ knowledge of t»sic skills and 
competencies for the chalhmging job of teaching adults. The 
training programs were held at all the district headquarters in 
June 1981. 



7.7 1 Ttift secShd iwb-w^ tisflmng^^p was orgsnised 
in Nbvaa^ ffie Promw. I3uring 

the^ tiaitdag^ demoi^^^ t^:;^>i}S were ^ven by the resource 
pe^ns on ^rindples of i : tin c^^wing. colour cotnbinatipi^^ 
hand and machine embrc^^u > '.miting. kitchen gaTdeniilg, 
and maintenance and repair ^.^^mg machines. 

7.8. A five days' trainic^g prc^ra^ jis<^ JoJ 

maintenance of khittihg m^dnhes ^mmpd at di^sional 
headquarters of the Province with the techniod assistance of 
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the Singer Sewing Machine Company, Karachi. Thirty 
participants attendisi the training. 

8; Special Priority Development Prd^am For Priman^ Ednca- 
ticm in Sind 



8.0 Realising the urgent n^ for expansion of facilities 
for (»iucation with a view to ultimately achieving universal 
prunarj^ ©ducatidhi the present- Goveriimehtzhas U 
"Si^ciU Priority Development Prc^iram for Primary Educ- 
tion" in the country. 



8.1 The objective of jhe p^^ is to accelerate the pace 
of expansion ^f Primary Bluration facilities with ^)edflc 
strategies developed in consultation with local people to suit 
the lx^l conditions. 

8^ _ Ih: brd^ tb impfeme ht Q^ pr^ ffie 
F^^l SbveraS^ fes ^dously f^tnced the Sind 
PrqvindBd Imjpten^ Unit (P J. U.) hauled by^ a Chief 

CoordUnator ^pporte>l by IS IMstrict Coordinators, and a 
total number of 150 resource persons, this staff has teen se- 
lected and is now workmg vei^ actively in the field. A cdm- 
prebensive survey for oiM^ning schools bh a was 
carri^ but^ and in the f ^t p^iase 2,3SO Mc^ue schools and 
10D girls* sdibbfe ii urban ar^ w«e_i3^ed-lb remove 
bvercn^iiSg i>f sdibbfe^ have 
ba») opened and 60 ind^ well. 
For the second phase of the projpam, 2.250 schools are ex- 
p^t^ to be opened during 1983-84. 



8 J The Chief Cdbrdinatdrs, Di^Uict C^rdiha^rs and 
resburce persbnli with the owperatibn : bf the Diraitbri 
Bureau of Curriculum^ DireSbi _ School Educa&m 
HjSerafiod/Kwadiii JKstrici Ec^ Etfi^r and^ local 
population of the viilages. Mve^b^^ tct niake a very suc- 
cessful t^e off, ind it is definite that the program is destined 
to be a real success. The overfall enrohnent at present in the 
schCNDls under the program is 96,700^ including the enrolment 
of girls in Mosque schools that ranges betw^h 40% tb 50%. 
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8.4 The most encouraging factor is the awakSiing in the 
villagers and their jhter«t in the pro^m. Jn jndst of the 
villages the \^ feye ixtcnd^ a hewing hand in 
providag iwrat^phs of ffie textbooks, furniture, 

ihats, etc., for the chiidren studying in these schools. 
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training Prioriti^ 



The G)llbwing 2ir^s have bSti identified as traimng 
prionti^ keeping in jyiew_ the cQi^tri^ and problems en- 
couhifted in the implementation and evaluation of the 

I I ro^ planning and evaluation . 

2. Cu;nculum devdcpment in teacher educatiOL . 

3. Qr^imsaUon of insefvice 

4. Education r^earjiA 

5. CS]«sipuicr edua^ 

6. Metl^&^ cff- (fcrSqpmg^tractional skills in preservice 
and inservice^cher^ucation. 

7. Data collection and its interpretation, 

8. Developing low cost teaching material at elemental level. 

9 . Concepts and techniques of supervision . 

10. Skills oriented curriculum for elementary grades. 
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PROJECre AND IMI^GJRIORrnES IN AZAD 
KASHMIR 



Mr, Abdul Qayyum Khan 



latroductidn 



TSrS^te of Azad Jammu and Kashmir to the north-east 
of -P^isten has a population of some t^o inillibni 
predominantly rural. Ou^ide the lownSi whS:h are Jew a 
numtxr and generally smalli sattered setUSnra^ 
hilly areas forming part of the fodtKilfe of theJfimala^. 
The national jMjuage^ is Urdu_ Sffiw diSec^ are Kai^^ 
Punjabi and Paham Lit^-acy rate is 24% in general; which is 
36% fti male and 12% for female population. The 
Goveoment inptit for the aiucation sector is: 27% Non de- 
velopment and 8% Development. Anne> « I shows some 
details about Azad Kashmir. 



Problems and Difflciilties 



— In Azad l^hmir ther numerous one-room primaiy 
sdBools in which children are taught by a single teacher; with 
enrolments of 50 to 150 children. (In 1983 the schools liaving 
enrolments morr than 50 are being provided with ah exSa 
teacher). Priiiu^ry schcRSl teacJiers are mcsHy untrained and 
have low icadeinic qualifications. Etae to fmanral problems, 
the lack of buildings for ichMls is also a factor which affects 
the development. In secondary schools, science education 
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ncaedKl much attentidn, as 95% of the seien^ teai^eis were 
untrained prior to in-«rvice tnunmg pfbg^ms. Even in 1^3 
the positicwft is alarmrng in the aise of science teachers 
(Annexure 11); 



F.-ojects for Educational Developaient in Azad Kashmir 



At the moment tiiere are two jarojects: 

1. In -service Training Program for Primary Teachers 

2. UNDP Pak78/010 ^Suengthening selected educational in- 
stitutions in Azad Kashmir". 



Description of K^GEF Proj^ and its AcHvides 



The UNICEF Assisted Pfpgram viras started in 1974. This 
agency su|^rted by providing fmahctal assist^og for 
inservice training program sS«^Jabcptqry equipment. 
audiO'VisuaJjOd material Education Extension Centre 

at Miuzafram6ad;_ Bwidw tiiis, Azad Kashmir Kucation 
ISpanBi»t njcdved nine Toyote Jeeps, one Suzuki Jeep and 
Motot Cycies for supervision purp(»es« To 
impiwumt tite new curricuia and improve leaching fehniqu^. 
a series of workshops/cuixiculum bricnto^^ courses oh the 
use of Teaching Kit were conducu^. 



Description of UNDP Pak/78/OlO jProject and its Actif ities 



- The active participation of the UNDP Pak/TS/OlG Projai 
started in 1980. In the field of educaUbh; UNE» provide 
electrical appliances, jwrtahle generator, pfa6too5piers. 
typewriters^ scaiining mj^hiner dup^t^ ov»h«d pro- 
jectors and one ToybS Jfiao-iBesd whicle. Library books, 
science ecjuipmeht and services of international consultants 
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